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Abstract. The paper considers study areas for formation of the poly-/ multicultural personality of the
future teacher who is ready to deliver high-class philological study and instructional value in the area of
higher education. That is seen possible with application of reflexive approach as methodology for the
educational process, accompanied as well by axiological, culturological, communicative, and environmental
approaches for fostering high cultural and linguistic values with a future teacher of foreign languages in a
poly- / multicultural classroom. Establishing, or fostering, or cultivating poly- / multiculturalism in higher
education for foreign language teachers is inextricably linked with the processes of comprehension,
awareness, and the formation of such teachers’ own personal values to knowledge and culture, their own
activities, especially with the process of reflection (reflexion). In this regard, reflective thinking comes to the
fore. Next, both formation and development of such reflective thinking become important tasks at all levels of
(higher) education in general and instruction and acquisition of foreign languages, in particular. At the same
time, it is critical to note that reflective thinking is at the foundation of applying coaching oriented
technologies as a pool of highly efficient tools to achieve the set goals of the coach (classroom teacher,
mentor, supervisor, foreign language instructor, trainer, or expert) and a coachee, student in a poly- /
multicultural classroom.

It is also recommended under the research to distinguish between the adjective terms ‘reflexive’ and
‘reflective’. To be more precise, ‘reflective’ under the study results means ‘natural / characteristic of
something which reflects, or redirects back to the source’ while ‘reflexive’ stipulates ‘referring back to the
subject, or having an object equal to the subject’. The latter is of prime value for the subject matter of the
research inasmuch connects to coaching-based portfolio of methodology and ideology, largely speaking.

Key words: polyculturalism, multiculturalism, cultivating polyculturalism, reflexive approach,
language for specific purposes (LSP), polyculturalism in instructing languages for specific purposes, higher
education.

Introduction and literature review. The reflexive approach as a methodology of
formation of the poly-/ multicultural personality of pedagogical activity in their researches [15]. For
the future teacher who is ready to deliver high instance, Korthagen looks into ways of linking
class philological study and value in the area of practice and theory in the pedagogy of realistic
higher education is inextricably linked with the teacher education, Alekseyev speaks of designing
processes of comprehension, awareness, and the conditions for the development of reflective
formation of their own personal values to thinking, Davydov discusses activity theory and
knowledge and culture, their own activities, i.e. social practice [7; 1; 2]. At the same time it is not
with the process of reflection (reflexion). In this only the issues of pedagogical activities, which
regard, reflective thinking comes to the fore, and both have been found important for higher education,
formation and development of such reflective thinking but also many questions link to psychological
become important tasks at all levels of (higher) aspects of personality development [4; 5; 9] and,
education in general and instruction and acquisition of obviously, are reflected in the researches
foreign languages, in particular [3; 9; 11]. associated with:

It is known that the basics of reflexive 0] Influence of reflection on the
methodology were formed in the 1980-90s. Since formation of psychological readiness of the
then various schools and areas related to the individual for professional activity [4; 12],
study of reflection have been created and kept on (ii) Reflection as a form of self-
functioning when the subject matter of research knowledge of personality[1; 17],
and experimental activities is the design of (iii) Role of the motivational-target
reflective and innovative environments with stage of the technology of formation of reflective
dialogic and polylogical interaction by the subjects culture in the system of professional self-
of the educational process, ensuring the development of teachers, etc. [17; 5; 6].
development of personality [4; 7; 13]. In addition to the mentioned, Mikhaylova

Thus, lately a great number of local and studies integration of communicative and reflexive
foreign scholars have constantly considered the components and their ratio in the structure of
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human abilities, and Razina becomes more
educationally centered around the teacher and
student component when describes reflection at
different levels of pedagogical thinking [10; 13].
Interestingly, Rossokhin moves beyond the
pedagogical studies and unveils the specifics of
reflective  thinking, primarily dwelling on
psychology of reflection of altered states of
consciousness [14].

Therefore, the literature study displays that
reflection has broadly been discussed by
academics. However, it is yet to specify how
psychological and pedagogical efforts in
contemporary researches may contribute to a
more efficient way of cultivating polyculturalism
and multiculturalism, where appropriate, in higher
education. Moreover, it is the adoption of
coaching technology-oriented approach, which
may help integrate the existing and cutting-edge
good and best practices from the domestic and
foreign educational environments. The said
shapes the aim and relevant objectives of the
study. It is expected that the findings prove a
burning need in bringing change to higher
education in the light of amending the
methodological portfolio with the coaching toolkit
for best adoptable teaching practices in poly- /
multicultural classrooms and efficient instruments
for teachers of foreign languages, which strive to

foster culture and language tolerance in a
multicultural changing world.
Study material and methods.

Identification of the same or similar studies in the
domestic and foreign educational arena, collection
and processing of data are combined with the
synthesis and analysis of relevant literature in the
fields of pedagogy, education, and psychology.
More attention is paid to the contemporary ways
of presenting thinking models / patterns in
education and discussing implementation of
coaching as a subject in higher educational
establishments, as well as employing coaching
technologies on a permanent basis for teaching
polycultural and polylingual students in
multinational classrooms. Compilation of scientific
views and integration as an underlying approach
are applied. The idea of introducing coaching as a
fundamental value-adding toolkit for a future
teacher of foreign languages in a polycultural /
multinational classroom is key to the subject
matter under discussion.

Discussion and results. Given the aim of
the research, the set objectives deem to discuss
relevance of reflection, reflective thinking and
reflective skills for learning something new,
discovering students’ potential in higher
educational settings, especially in polycultural and
multinational classrooms, in which learning is
carried out with a polylingual focus on education.

It is found that the key concepts of the

reflexive approach are such as (i) reflection
(reflexion), (ii) reflexive position or state of being,
and (iii) reflexive skills.

Next, it is also recommended under the
research to distinguish between the adjective
terms ‘reflexive’ and ‘reflective’. To be more
precise, ‘reflective’ under the study results means
‘natural / characteristic of something which
reflects, or redirects back to the source’ while
‘reflexive’ stipulates ‘referring back to the subject,
or having an object equal to the subject’. The
latter is of prime value for the subject matter of the
research in general and at large inasmuch
connects to coaching-based portfolio  of
methodology and ideology. At the same time,
literature study showcases that both the adjective
‘reflexive’ and  ‘reflective’ can be used
interchangeably and are mainly distinguished as
outdated and modern spellings for the same
concept.

The analysis of researches of various
scientific schools allows drawing a conclusion that
as long as no uniform definition of reflection,
especially in pedagogical researches, is adopted,
many opt to follow the concepts defined in
relevant philosophical and encyclopedic
dictionaries. Thus, Philosophical Encyclopaedic
Dictionary defines reflection as a form of human
activity of a socially developed man, aimed at
understanding all their own actions and their laws.
Next, reflection is an activity of self-knowledge
and self-discoovery, which reveals the specifics of
the spiritual world of man.

According to Korthagen et al., reflection is a
mental process aimed at structuring or
restructuring experience, problem or existing
knowledge or ideas [7, p. 37]. Further, following
the book description, “Set up as a journey back
and forth between practice and theory, this book
is not only about linking them but models how it
can be done, providing both practical solutions
and research-based theoretical foundations” and
the introduction of Korthagen’s concept of
“realistic teacher education”, it becomes clear why
this reflection as a methodology is so crucial for
teacher educators [7]. Secondly, the scholars’
approach about linking theory and practice is
reasonably considered a fundamental shift in thinking
about teacher education. It casts no doubt, why
schoolteachers who are practitioners warmly accept
the concept, which is well-known in Europe and
gaining interest in North America.

It is assumed important to underline that
reflection is associated with the enlisted below:

1) Producing new meanings / concepts,

2) Processes of objectification of meanings in
the form of knowledge, objects and objects of activity,

3) Specific functioning of this knowledge,
subject matter of study and objects of practical activity
[210].
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Besides, a significant part and concept of
the reflexive approach is the problem situation. It
arises in the presence of several, sometimes
mutually exclusive provisions for the evaluation of
both the problem itself and the ways of its
evaluation and solution. This provision allows
determining the following requirements for the
organization of the educational process, which
ensures the formation of a poly- / multicultural
personality of students who are training to
become future teachers of foreign languages.

In order to form the ability to solve problems
independently, it is necessary to model problem
situations in a poly- / multicultural environments
and form appropriate algorithms of action at all
levels of foreign language education [8; 16]. To do
this, it is necessary to analyze different views
within the problem situation, which contributes to
a better understanding of knowledge and
acquisition of relevant skills afterwards.

The process of reflection itself contributes
to the search for alternative actions related to the
ability to design activities, which in turn creates
the need to obtain new and update previously
acquired knowledge, integration of knowledge and
skills, and ways to use them in different situations.
Thus, reflection results in the production of new
meanings and their objectification in the form of a
new idea and algorithms for its implementation.
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BUXOBAHHSA NONIKYNIbTYPHOCTI Y BULLIW LUKOJI 3A LONOMOI OO PE®NEKCII
0. I. Yanka

AHomauiss. Y cmammi po32/igHymo HanpsiMKu 8USYEHHSI (hOpMy8aHHS Moni-/ MynbmuKybmypHOI
ocobucmocmi malibymHb020 84umers, kUl eomosuli 3abe3rne4dumu 8UCOKOKIacHe 8uKadaHHs iHO3eMHUX
M08, ¢haxosux MO8 y momy Hucsii, ma nideuwumu Hag4yasibHO-UIHHICHUU KOMIIOHeHmM y cgbepi suwoi oceimu.
BacmocysaHHsi  pecpriekcusHo2o nidOxol0y SAK  enemeHma  mMemodosioeil  Hag4aslbHO20  rpouecy
CyrnpoBOOXKYEMbCS MAaKOoX akcionozidHuM, Kysfbmyporio2idHUM, KOMYHIKamueHUM ma eKOJI02iYHUM
nioxo0amu Onsi ¢hopMy8aHHS 8UCOKO-KY/IbMYPHUX ma MOBJIEHHEBUX UiHHOcmel MalbymHbo20 y4Yumerns
iHO3eMHUX MO8 y MoJii- / MynbmuKynbmypHoMy cepedosuwi. CmeopeHHs, CripusiHHA abo Kynbmuey8aHHS
noni / Mynbmukynbmypaniamy y euwili wkosi Ons 84umerie iHO3eMHUX MO8 HEepOo3pUBHO r108's3aHe 3
npoyecamu po3yMiHHS, yC8IOOMIEHHS ma ¢hopMy8aHHsI erlacHUX ocobucmux uiHHocmel w000 3HaHb ma
Kynibmypu €8020 Hapoldy U moz20, Moea sIKo20 Hags4YaembcCsi / euknadaembcs, ocobucmoi disnbHocmi y
nobymi, ocobnueo 3 rnpouecamu pecprekcii. Y ybomy nnaHi Ha nepwe micuye 8uxodumb pechrieKcusHe
MUCreHHs. 5IK ¢bopMyeaHHs, maK i pO38UMOK makoz20 pehrieKCUBHO20 MUCIIEHHST CMatomb 8aXnueumu
3ae80aHHsIMU Ha 8CiX pieHsIX (8UWOI) oceimu 3az2afioM ma y npoueci Hag4aHHsI ma 3aC80€EHHS IHO3EMHUX MO8,
30Kkpema. Y mol e 4ac 8ax/ugo 8i03Ha4yumu, w0 pechrieKCUBHe MUCIIEHHS J1eXUmb 8 OCHO8I
3acmocyeaHHs1 KOyYUH2-OPIiEHMOBaHUX MEXHO02il K ryny eUucoKoeeKmueHUX I(HcmpymeHmig Ons
docseHeHHs1 mocmassieHux uinel mpeHepa (KnacHuUl KepieHUK, HacmasHUK, KepieHUK, euknaday iHO3eMHOI
mosu, mpeHep 3 Mosu abo ekcriepm) ma cmyOeHma y nosi- / MynbmuKyibmypHOMYy ripocmopi. Pegprekcia
MOXe euKkopucmosysamucsi y MomiKynbmypHOMy / MyfbMUKyIbmypHOMY cepedosuwi e4umesnsmu
jHO3eMHUX MO8, y moMy 4ucsi euknadayamu haxosux MO8, SK Ha rodamky 3Haltomcmea 3 HOBUM
Mamepianom (nepwuli eman ypoKy), mak i 8 cepeOuHi — Onsl 3aKpinreHHs1 yceidoMneHo2o0 ma 8ueedeHHs
pesynbmamie y nnaH 0ill 8 MalbymHbOMY, a makox HarnpukiHui pobomu 3i cmydeHmamu Ol 8UBaKeHUX
pe3ynbmamis i po3yMiHHS, sk diamu Oari 8 MOJibHUX | iHWUX cumyauisix.

Knroyoei cnoea: nonikynbmypHicmb, MYyrnbmuKynbmypHiCmb, 8UX08aHHSI  MOMIKY1bmypHOCMI,
pecpbriekcusHull nidxid, ghaxosa Mosa, rosiKyIbMypHiCmb y Hag4YaHHI ghaxosux Mos, sulla oceima.
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