Pedagogics-Mepaarorika

DOI: 10.31548/hspedagog13(3).2022.103-111
UDC 373.2.015.31: [17.022.1+7+796]
TECHNOLOGY OF DIALOGIC INTERACTION
AS A MEANS OF FOSTERING POLYCULTURALISM WITH
FUTURE FOREIGN LANGUAGE TEACHERS
CHAIKA O., PhD, Associate Professor, Associate Professor
National University of Life and Environmental Sciences of Ukraine
E-mail: oxana.chaika@yahoo.es
ORCID 0000-0002-4317-9456

Abstract. The paper aims to emphasize the importance of educational tech-
nology connected with dialogic interaction under the communicative approach in the
methodological apparatus for fostering and cultivating polyculturalism among master
students, who train to become foreign language teachers / instructors in future. The
concept and technology of dialogic interaction is interpreted as a variety in the hu-
manities-oriented technologies and a means of social organization and interaction
between man and the world around. Such understanding allows peoples as ethnic
group representatives and individuals to express their personal attitude to the sur-
rounding world and regulate the nature of such relations with the world, whether it is
man’s interaction with nature, technology, information, people, themselves. It is
agreed with the generally known idea that the study of several foreign languages is
the key to a successful career of a qualified specialist, which is always in demand in
the labor market, inasmuch able to work effectively in the specialty at the level of
globally set standards. In the course of study, it is found and verified that today at the
stage of foreign language(s) acquisition, the process of fostering and cultivating poly-
/ multiculturalism with master students, who are training to be future teachers of for-
eign languages, should be implemented as a purposeful systematic activity that im-
plements a number of functions. These functions are cultural and comparative, value-
forming, and socially integrative, and aim at achieving professional development and
sociocultural skills of master students, who will make into foreign language teachers
/ instructors. The findings lead to conclude that the technology of dialogic interaction
Is considered an effective means of fostering polyculturalism with future teachers /
instructors of foreign language(s) in the process of learning such foreign languages
at university. Consequently, the technology of dialogic interaction appears as a set
of forms, tools and techniques that is ensured via a combination of linguistic and
cultural practice along with other activities. Such activities are supposed to include
each and vary from informational, cognitive, value-oriented to artistic and aesthetic
activities.

Key words: polyculturalism, multiculturalism, foreign language teacher, tech-
nology of dialogic interaction, higher education.

Introduction. Recently, in con- have become increasingly popular and
nection with the growing trends in edu- been trending in their class-to-class ap-
cation, i.e., re-orienting it at humaniza- plication. In particular, dialogic interac-
tion in general, communicative teach- tion arises as a variety in the humani-
ing and learning technologies, includ- ties-oriented technologies. Overall,
ing technologies of dialogic interaction, many scholars broadly interpret it as
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“‘means of social organization and inter-
action between man and the world
around, which allows expressing their
personal attitude to the surrounding
world and regulating the nature of such
relations with the world, whether it is
man’s interaction with nature, technol-
ogy, information, people, themselves”

[3].

The European Charter for Re-
gional or Minority Languages (ECRML)
has recognized the need to recognize
“the regional or minority languages as
an expression of cultural wealth” as cul-
ture of inter- and cross-national com-
munication based on the principles of
respect, equality, pluralism, tolerance,
friendship and mutual assistance for
the benefit of all peoples [2, p. 4].

Analysis of recent researches
and publications. The literature dis-
plays many discussions and plunges
into the essence of the dialogue tech-
nology for cultivating and fostering pol-
yculturalism. It is substantiated that the
following statements and components
sound reasonable to pursue the objec-
tives of the current study:

1. In order to determine the
content plane in the technology es-
sence for dialogic interaction, it is the
accepted interpretation of the technol-
ogy which is considered in the paper;
dialogic interaction is seen as an imple-
mentation means of the target ability
(competence) according to Piekhota

[9];

2. Technology aimed at form-
ing the humanitarian component of the
individual at the expense of resources
related to the humanitarian knowledge
about individual (needs, interests, mo-
tives, values) [13];

3. System of textual and dia-
logical activities by subjects in educa-
tion, which provides the formation of

the experience associated with holistic
human self-development [6];

4. Means of achieving value-
positional, personality developmental,
social and adaptive, and communica-
tively tolerant results of higher educa-
tion, which are manifested in humani-
tarian thinking and comprehensive cul-
ture of graduates.

Among the types of humanitarian
technology for organization of the edu-
cational process in higher education in-
stitutions in the forming context of poly-
[ multicultural personality of future for-
eign language teachers, it is empha-
sized the technology of dialogic interac-
tion come to the frontline. After all, dia-
logue as a condition and as means of
understanding, according to modern
scholars, is seen a form of communica-
tion between subjects, as well as a
form of communication with oneself,
with the mind, and the Other; it is a
meeting of two subjects, hence, two
cultures [8, p. 70].

It is agreed with Nikitina that
learning dialogue as a means of obtain-
ing truth, knowledge of the world and
oneselfin it, as well as the values of an-
other culture makes an important com-
ponent of poly- / multicultural develop-
ment of the personality, especially in
relation to future teachers of foreign
languages [7].

Therefore, the present paper
aims at emphasizing the importance of
educational technology connected with
dialogic interaction under the commu-
nicative approach framework for for-
eign language instruction and acquisi-
tion. At the same time, it is underlined
that the methodological apparatus
aims at fostering and cultivating poly-
culturalism among master students,
who train to become foreign language
teachers / instructors in future.
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Methods. The study makes use
of numerous review and research pa-
pers on the role of polyculturalism and
technology of dialogue in communica-
tion. In particular, works of domestic
and foreign scholars have brought their
value to trace significance for collect-
ing, processing and analyzing the infor-
mation in relevant literature in the fields
of pedagogy, education, and psychol-
ogy. Of pivotal value are contemporary
ways of presenting thinking, teaching
and learning models / patterns in edu-
cation and discussing their implemen-
tation in the course of study for foster-
ing polycultural approach in communi-
cation by students who are training to
become foreign language teachers / in-
structors in multinational classrooms.
Compilation of scientific views and in-
tegration as an underlying approach
are mainly applied.

Therefore, the paper aims to em-
phasize the importance of educational
technology connected with dialogic in-
teraction, under the communicative ap-
proach, in the methodological appa-
ratus for fostering and cultivating poly-
culturalism among master students,
who train to become foreign language
teachers / instructors in future.

Results. Many scholars have
paid due respects to study of polycul-
turalism, on the one hand; on the other,
communication approach under bilin-
gualism and polylingualism has played
its significant role. As regards the main
provisions for the dialogue of cultures
as an original principle in the context of
methods for teaching foreign lan-
guages, such are described in works by
a large number of researchers. Inter-
estingly how it is possible to use re-
search findings in one area of
knowledge domain and adopt for the
other. For example, Krimpas in his

most recent research presents Alba-
nian as an ordinary language that has
borrowed words and patterns from var-
ious other languages with which it
came into contact from time to time, to
start with. Then, the scholar smoothly
moves to one of the most prominent
sources of loanwords and loan-struc-
tures in Albanian, which is Medieval
and Modern Greek. At the same time, it
is challenging as there are numerous
cases of certain “Albanian loanwords of
obvious or probable Medieval or Mod-
ern Greek origin that fail to be identified
as such in the relevant literature” [5,
p. 23]. Krimpas concludes that “most
such etymological mishaps are due to
the limited knowledge of the donor lan-
guage in terms of phonology, lexis and
morphology” [5, p. 30-32], which for the
purpose of the current study once
again emphasizes the importance of in-
terdisciplinary research for polycultur-
alism. It is not only “phonology, lexis
and morphology”, nor only syntax and
discourse analysis, which may speak of
silent gaps in linguistics globally and
should be thoroughly studied and dis-
cussed. It is not only about questions of
interlanguage (Tarone) or about
translanguaging, translatability, and
translation gaps for non-equivalent
lexis in source and target languages. It
is about globalizing trends, which make
the world peoples more open to each
other, and when communication in a
foreign language becomes a prerequi-
site for an enjoyable and better life, no
matter whether it is family, work, ca-
reer, traveling or business. Even within
the same or closely related communi-
ties are challenges in communication,
according to Caruana and Pace [1].
The authors reveal that “the inclusion of
Italian learners into classes of Maltese
schools is conditioned by their levels of
competence in Maltese and English” [1,
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p. 145]. Further, the scholars develop
the idea and explain to which extent
students may be active in class, even
during lessons of Italian itself. Strange
as it may seem at first sight and alt-
hough students’ experience in Maltese
schools is generally positive, some in-
stances, where adapting to a new edu-
cational system is the cause of demoti-
vation, demonstrate that this may lead
to absenteeism, as well as display
other cases of bullying. Further, Ca-
ruana and Pace find that “some Italian
learners show signs of distancing from
their mother tongue, although many of
them reveal a sense of pride towards
their cultural heritage” [1, p. 145]. This
well highlights the impact of culture and
language on communication, first; and
second, even some minor differences
in either culture or language, or both,
may influence outcome in communica-
tion and motivation. Researching poly-
/ multiculturalism and discussing ways
and technologies for bringing up toler-
ance, respect, sympathy, etc., for ex-
ample, technology of dialogic interac-
tion, may lead to upgrades in academic
curricula and add value to quality of ed-
ucation globally.

That said, it is obvious as clear
why issues of poly- / multiculturalism
today are becoming more and more vi-
tal for a globalizing world. International
and cross-national, as well as intercul-
tural and cross-cultural communication
become some other burning tasks the
solution of which may help accomplish
much and achieve the desired goals in
politics, business and economy, and
harmonize the world. Language and
culture tolerance, respect towards oth-
ers are fundamental values, which as
embodied into academic curricula may
foster, cultivate and grow poly- / multi-
culturalism across the geographies.

Many researchers elaborate on
ways of communication, teaching and
learning foreign languages, creating
pedagogical frameworks for successful
implementation of programs and curric-
ula, etc. in the various light. Thus,
Safonova looks into issues of studying
the languages of international commu-
nication via the dialogue of cultures and
civilizations [10], Haidukova describes
formation of professionally oriented
competence in dialogic speech for fu-
ture English teachers [4], and
Mysechko discusses development of
the culturological component in the
content of professional training for fu-
ture foreign language teachers [6]. In
addition, Siaska studies teaching for-
eign languages to future teachers in the
context of intercultural dialogue and fo-
cuses on intercultural communication
[12], and Tarnopolskyy engages into
researching methodology of teaching
foreign language speech in higher edu-
cational environment [15].

It is believed that in the course of
foreign language(s) acquisition, the
process of fostering and cultivating
poly- / multiculturalism with master stu-
dents, who are training to be future
teachers of foreign languages, should
be implemented as a purposeful
systematic activity that implements a
number of functions.
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Fig. 1. Functions to grow poly-/ multiculturalism with future foreign lan-

guage teachers / instructors

value-forming

These functions — cultural and
comparative, value-forming, and socially
integrative, aim at achieving professional
development and sociocultural skills of
master students, who will make into
foreign language teachers / instructors.

The technology of dialogic
interaction is considered an effective
means of fostering polyculturalismwith
future teachers / instructors of foreign lan-
guage(s) in the process of learning such

cultural and
comparative

Functionscape

socially
integrative

foreign languages at university. Conse-
guently, the technology of dialogic
interaction appears as a set of forms, tools
and techniques that is ensured via a
combination of linguistic and cultural
practice along with other activities. Such
activities are supposed to include each
and vary from informational, cognitive,
value-oriented to artistic and aesthetic
activities.

Fig. 2. Competences acquired and/or polished in the course of study for poly-
cultural communication and teaching foreign languages

‘ cognitive activity

‘ value-semantic orientation

‘ soclal interaction

‘ self-improvement
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Source: Author’s research data

That mentioned, competences of
cognitive  activity, value-semantic
orientation, social interaction and self-
improvement of future teachers of
foreign languages become sharpened
under a broad interdisciplinary basis. At
the same time, these competences aim
at general, poly- / multicultural and
polylingual development of personality.

Discussion. Given the dis-
cussed above, the processes of teach-
ing and learning foreign languages and
becoming acquainted with other cul-
tures can be modeled in the light of di-
alogic interaction as a variety in the hu-
manities-oriented technologies
adopted for teaching and cultivating
poly- / multiculturalism among master
students, who train to make into foreign
language teachers / instructors. At the
same time, it is followed that technol-
ogy of dialogue under the communica-
tive approach to language acquisition,
or technology of dialogic interaction,
stands for a broadly accepted definition
and is a means of social organization
and interaction between man and the
world around. This understanding al-
lows people irrespective of their race,
sex, religion, origin and so on, to ex-
press their personal attitude to the sur-
rounding world and, thus, regulate the
nature of such relations with the world.
Moreover, it is irrelevant whether it is
man’s interaction with nature, technol-
ogy, information, people, or their inter-
action with themselves.
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TEXHONOTIA OIANOroBol B3AEMOAII AK 3ACIBE BUXOBAHHHA

NONIKYNbTYPHOCTI MAUBYTHIX BUKNAOAYIB IHO3EMHUX MOB
Yawnka O.

AHomauis. Memor pobomu € rniOKpecreHHs 8axknu8ocmi OC8IMHIX mexHosoail,
rnoe’sisaHux 3 0iasio2080t0 83aEMOOIE0 3a KOMyHIKamueHUM iOXodom y Memoduui 8uKnia-
OaHHS1 | BUBYEHHST IHO3EMHUX MO8 Or1s1 pOpMy8aHHSI ma KyJ1bmuey8aHHS rosliKyIibmypHOCMi
ceped cmyOeHmie Maz2icmpamypu, siki 8 MalbymHbOMYy cmaHymb uKriadadyamu makux iHO-
3eMHux Mos. lNoHsamms | mexHoroeis dianoe2idyHoi 83aeMOdii mpakmyembCs SK PisHO8UO 2y-
MaHimapHO-0opieHMo8aHUX mexHosioeiti i 3acib couianbHOI opaaHi3auii ma e3aemodii 1ro-
OUHU 3 HagKonuWHIM ceimom. Take po3ymiHHS Oae 3moay Hapodam sK rnpedcmasHuUKam em-
Hocig, 3 00H020 60Ky, ma oKpeMum iHOusidaMm , 3 iHWOo:20, 8UCI08/1H08aMU c80€E ocobucme
cmaerieHHs1 00 HaBKOJTUWHbBO20 C8IMmy ma peayreamu xapakmep makux 8i0HOCUH 3i C8i-
mom, 6yOb mo 83aemMo0is SIIOOUHU 3 MPUPOOOK, MEXHIKOK, IHGhopmayieto, ModbMU YU ca-
Mum coboro. 3acanbHo8I00MOK IOE€E € haKkm 8UBYEHHS KiflbKOX IHO3€MHUX MO8 00HOYa-
CHO, W0 € 3aropyKoro yCriWHOI Kap 'epu KearnighikogeaHo20 crieyjasicma, skul 3aexou Kopu-
cmyembCs onumMoM Ha PUHKY rfpaui, OCKiflbKu 30amHull eghekmusHo rnpayreamu 3a a-
XOM Ha pieHi cgimosux cmaHOapmig. Y x00i 00CNiOXeHHS 8USI8NIEHO ma repesipeHo, Wo
Cb0200HI Ha emarii 080s100iHHS IHO3eMHOM (UMU) MO8OK(amu) HeobxiOHO rpudinamu ocob-
Jlugy ysazy npouecam 8UX08aHHS Ma Kyrbmugy8aHHSs Mosi-/MybmuKyibmyparniamy y po-
bomi 3 MazicmpaHmamu, siKi 20myromecsi cmamu mMaubymHimu euknadadyamu iHO3EMHUX
MO8, OCKIflbKU 8UX08aHHS MOJIiKYIbMypPHOCMI Cripusie 8UX0O8aHHKO moJsiepaHmHocmi 00 iH-
wux mMos i Kynbmyp, rnogaau ma 2idHocmi, a 8 0cobrnueomy hoKyci pearnizyembcs K uine-
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cripamogaHa cucmemamuyHa OisifibHICMb, WO BUKOHYE Uiy HU3KY ¢byHKUiU. BucHoeku rio-
Kpecrioromb, WO eriacHe maki OyHKUiI, SIK KyribmypHO-ropieHsiibHa, UiHHICHO-ghopmyesa-
JIbHa ma coujianbHo-iHmezpamuegHa, CripsiMogaHi Ha 00CS2HEHHS rMPOogheCiliHO20 PO38UMKY
ma CoujoKyibmypHUX HaBUYOK MazicmpaHmis, siki cmaHymb eukrinadadyamu iHoO3eMHOI Mo8U.
HanpukiHui, mexHonoeis Oiarno2idHoi 83aemMo0ii nocmae sik CyKyrnHicmb ¢popm, 3acobig i
nputomie, wo 3abesriedyemnsCsi MOEOHAHHSAM MOBHOI ma KyIlbmypHOI npakmuku 3 iHWUMuU
sudamu OisinibHocmi. [Nepedbavyaembcs, Wo maki eudu OisirIbHOCMI 8KITHOHYaKMb KOXHY | 8a-
pitorombcs 8i0 iIHGhopMauyitiHOI, nisHasarsibHoI, UiHHICHOI 00 XyO0OXXHbO-ecmemu4Hoi OisifIbHO-
cmi.

Knro4yoei crioea: ronikyrnbmypHicms, MyrbmUuKyIibmypHICMb, 8UX08aHHS MOJTiKY/1b-
mypHocmi, MalbymHi eukrnadadi iHoO3eMHUX MO8, sulia oceima.
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