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Abstract. The article is devoted to the problem of pedagogical facilitation. The dom-
inant role of information technologies, the transition to mixed (face-to-face-distance) learn-
ing, the necessity to create a safe educational environment, caused by the full-scale war of
russia against Ukraine, determine the urgent need for the teacher to master a new role - the
facilitator. It is substantiated that pedagogical facilitation is the effect of pedagogical interac-
tion that occurs in subject-subject communication, the essence of which is to actualize per-
sonal creative potential, improve the productivity of interaction by facilitating the process of
educational and professional activity. Determinants of the specified process are a special
style of interaction, the presence of the teacher's personal qualities that determine the pos-
sibility of performing the role of facilitator. It has been proven that the most acceptable pro-
fessional position of a teacher is a partner position, since it is a position that gives the op-
portunity to implement the principle of equality (subjectivity). In order to realize the profes-
sional role of a teacher-facilitator, it is important to be aware of social expectations: a digni-
fied attitude to the student's personality as the highest value, centering in pedagogical ac-
tivity on the needs of the student and on the realization of one's own professional need for
self-development, self-improvement, establishing harmonious relationships on the basis of
morality and spirituality. The content of the activity of a teacher-facilitator is to create a psy-
chological atmosphere, an intellectual field, to observe the activities of students, to model
the interaction of students, and to activate their activities. The congruence, acceptance and
empathy of the teacher will contribute to the formation of trusting relations between the
teacher and the students, which is a guarantee of the opportunity for each partner to mani-
fest his own subjectivity.

Key words: facilitation, pedagogical communication, subject-subject interaction, ped-
agogical facilitation, the role of a teacher-facilitator.

Introduction. The modern educa- of students in the process of educational
tional process, both throughout the world and professional activities, establishment
and in Ukraine, has undergone significant of their effective communication and pro-
changes due to the dominant role of infor- ductive interaction has become extremely
mation technologies, the need to organize acute. The importance of psycho-emo-
a psychologically safe space for students, tional support for applicants mastering a
the Covid-19 pandemic, the forced migra- profession in extreme conditions is in-
tion of the population caused by russia's creasing. Therefore, the problem of a
military aggression against Ukraine. The teacher mastering new roles in pedagogi-
traditional role of the teacher-bearer cal professional activity, in particular that
(source) of knowledge was gradually re- of a facilitator, requires special attention.
duced, because currently the information The issue of the teacher's awareness of
for the acquirer is available, open, and changes in the structural and functional
valid. Distance learning, which had a sig- sphere of pedagogical communication
nificant spread during the pandemic, en- also becomes important.
couraged teachers themselves to quickly Analysis of recent researches
take up new educational technologies. and publications. The phenomenon of fa-
However, the problem of self-organization cilitation became the subject of research
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by social psychologists at the beginning of
the 20th century, because, the influence of
others on performance and productivity of
certain activities of people investigated
F. Allport, R. Zajonc, P.Hunt, J.Killer,
J. Friedman. The ideas of mutual under-
standing, rather close to the modern un-
derstanding of fascism, in the process of
communication was investigated by A. Ad-
ler, E. Berne, A. Maslow. The problem of
facilitation is described quite widely within
the framework of organizational psychol-
ogy. Where it is interpreted as a technol-
ogy of organizational development and
change, and a facilitator - as someone who
makes a contribution by helping the group:
determine goals, tasks, needs, plans for
their satisfaction, to understand group pro-
cesses; to create interaction; to manage
the discussion; to support participants in
evaluating their existing skills and devel-
oping new ones, managing interpersonal
dynamics, etc. (l. Bence, P. Carlson,
E. Davidson).

Purpose. The purpose of our article
is to highlight the results of a theoretical
study aimed at fulfilling the following tasks:

- to justify the concept of «fa-
cilitationy;

- to reveal the meaning of the
role of «teacher-facilitator».

Methods. According to the pur-
pose, the research methods are: analysis,
synthesis, generalization, systematization.

Results. The term «facilitation»
comes from the Latin facilis («easy»). Re-
search in the field of social psychology has
made it possible to reach a conclusion: the
presence of other people causes social
tension, which contributes to the manifes-
tation of dominant reactions [3]. This effect
was called «social facilitation». That is the
presence of another «facilitates» the man-
ifestation of those reactions that prevail in
a person. Other studies confirm that the in-
dividual often lacks a certain level of ten-
sion to perform the activity. If the tension
achieved from the presence of another
corresponds to the optimal level, then the

performed actions improve (facilitation ef-
fect), if its level is higher than the optimal
level, the actions may deteriorate.

This effect has become widespread
in practical technologies. In modern sci-
ence, it is known as the facilitation of social
interaction. It is understood as a change,
an increase in the productivity of the inter-
action of communication participants by
actualizing in their minds the images of so-
cial interaction: the situation itself and the
subjects of interaction in the presence of a
facilitator. That is the effect of improving
group dynamics under the non-directive
guidance of the facilitator [6].

Therefore, the effect of social facili-
tation is manifested in the situation of so-
cial interaction, in the process of social
perception of the presence of others, and
therefore, its psychological mechanisms
are: categorization, comparison, identifica-
tion, reflection. In interpersonal interaction
the individual feels an increase the level of
his mental tension. He perceives the re-
sults of his activity, comparing them with
the expectations, achievements of others,
his own pursuits, evaluates them, com-
pares them with his ideas about their ideal
level. As a result, he is either satisfied with
participation in joint activities: his images
of the ideal self and the social self-coin-
cided; or experiences cognitive disso-
nance: the inconsistency of the ideal self
and the social self, which causes a high
level of psycho-emotional tension. The ef-
fect of social facilitation is related to the
creation of opportunities to overcome cog-
nitive dissonance by creating systemic
support for participants within social inter-
action, helping to overcome their own limi-
tations, and creating a situation of devel-
opment in interaction.

K. Rogers was one of the first, who
adapted this concept to the system of ped-
agogical interaction. Considering peda-
gogical communication as a field in which
pedagogical interaction takes place, he
singles out the following features:

- getting to know the personal-
ity: in the process of communication, the
teacher gets to know the personality of the
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recipient and vice versa; the main task fac-
ing the teacher is to help the student in
self-expression, to help the student to
show his positive traits;

- empathy — supporting the
student at the very beginning of communi-
cation;

- self-affirmation — to help the
acquirer to realize the value of his person-
ality, his own uniqueness, the value of his
Self, to have adequate self-esteem;

- elevation of personality — to
create conditions for mutual moral and
spiritual development;

- an open position — providing
the opportunity for the student to com-
municate that information to the interlocu-
tor, which is currently unattainable;

- exchange — of information,
emotions, meanings, actions, norms [5].

All of the above makes it possible to
come to a conclusion: in pedagogical com-
munication, the teacher should create fa-
vorable conditions for self-expression of
the student's personality, manifestation of
his positive identity. And the main role of
the teacher within such interaction with the
student is that of a facilitator.

So, pedagogical facilitation is the
effect of pedagogical interaction that oc-
curs in subject-subject communication, the
essence of which is the actualization of
personal creative potential, improving the
productivity of interaction, by facilitating
the process of educational and profes-
sional activity. Determinants of the speci-
fied process are a special style of interac-
tion, the presence of the teacher's per-
sonal qualities that determine the possibil-
ity of performing the role of facilitator.

For a detailed analysis of the pro-
fessional pedagogical role of the facilitator,
consider the essence of the concept of
«rolex». In social psychology, a social role
is defined as a system of requirements that
society puts forward to an individual, it is
the individual's realization of his social po-
sition [2]. The well-known Ukrainian re-
searcher V. Moskalenko argues that the
role clearly defines the strategy of a per-
son's behavior in communication, as it is

determined by the position of the individual
in interpersonal communication [2]. We
support this opinion, because it is the po-
sition of a person in communication that
determines his interaction strategy.

So, speaking about the position of
the teacher-facilitator in the process of
pedagogical communication, we consider
the partner professional position to be the
most acceptable, since it is precisely this
that gives the opportunity to realize the
principle of equality. Awareness of the im-
portance of not only one's own subjectivity,
but also the student's subjectivity will ena-
ble the teacher to implement the commu-
nication strategy given by the role of the
facilitator.

P. Gornostay interprets the concept
of «role» as a functional characteristic of
an individual's behavior, a set of his needs,
ideas about himself as a performer of a
role (role self-concept), social circum-
stances that enable its realization [1]. He
considers his role identity to be an im-
portant characteristic of an individual. He
explains it as a person's feeling and expe-
rience of himself as a subject of a social
role, which is generated by the process of
integration of the individual into social
groups. Realizing himself as the bearer of
a certain social role, the individual enters
into role interaction, which is the unity of
the following components: role expecta-
tions (a person's reflection of what part-
ners expect from him in the process of re-
alizing a specific role), role behavior (pat-
tern of social behavior), role self - concepts
(role experiences, feeling of oneself as the
subject of a role) [1].

Based on the structure of role inter-
action, we will describe the content of the
role of «teacher-facilitator». Analyzing role
expectations, we will consider the main as-
pects of facilitative communication. In our
opinion, an important factor in realizing the
role of a teacher-facilitator is the personal-
ity of the teacher himself, as the subject of
the role of «teacher», in particular:

- awareness of his profes-
sional choice and purpose,

- value orientations,
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- system of forms of his pro-
fessional focus,

- attitude towards oneself and
others.

Humanist psychologists insist that
the teacher-facilitator has the following
professionally important beliefs:

- every person, regardless of
age, level of cultural or intellectual devel-
opment, is a carrier of personal dignity;

- the individual realizes the
significance of his possibility of free
choice, he accepts responsibility for its
consequences;

- educational activity is coop-
eration that brings joy if it takes place in a
system of harmonious relations between
people.

Consonant with these provisions is
the ideas of the Ukrainian teacher V. Su-
khomlynskyi for teaching and raising chil-
dren: «One of the most important educa-
tional tasks is that in the process of mas-
tering knowledge, every child experience
human dignity and a sense of pride. The
teacher not only opens the world to the
student, but also establishes the child in
the surrounding world as an active creator,
builder, who experiences a sense of pride
for his successes» [7]. «To give children
the joy of work, the joy of success in edu-
cation, to awaken in their hearts a sense
of pride and self-worth — is the first com-
mandment of education» [7].

Therefore, the teacher-facilitator is
aware of the importance of such social ex-
pectations: a dignified attitude to the stu-
dent's personality as the highest value,
centering in pedagogical activity on the
needs of the student and on the realization
of one's own professional need for self-de-
velopment, self-improvement, establishing
harmonious relationships on the basis of
morality and spirituality. In such a relation-
ship, not only the teacher influences the
acquirer, but also the acquirer in turn influ-
ences the teacher.

L. Ortquist-Ahrens and R. To-
rosyan, justifying the role behavior of the
facilitator in pedagogical communication,
insist: he is not an expert or a group

leader. Its main task is to create opportu-
nities for group members to achieve indi-
vidual and joint goals. Therefore, his atten-
tion should be focused on the interper-
sonal processes that arise in the interac-
tion between the applicants, as well as on
the approaches to the work itself, and not
on the implementation of its content [4].
Therefore, the teacher must create a psy-
chological atmosphere, he is more of an
observer in the process of pedagogical in-
teraction, able to model the interaction of
students, create an intellectual field for
them, activate their activity, and not ex-
plain, conduct classes.

According to the mentioned au-
thors, a facilitator is a person who is fluent
in the ways of helping to create a psycho-
logical atmosphere that inspires real re-
search, acceptance of challenges faced by
group members, learning and productivity.
The main features of the facilitator's lead-
ership are the ability to influence the
course of discussion, help resolve contra-
dictions or conflicts that arise during inter-
action, promote awareness of the im-
portance of gaining experience of interac-
tion, respect for the results of joint activi-
ties. Such assistance will contribute to in-
creasing the responsibility of the partici-
pants of pedagogical communication for
the task being performed. Moreover, the
facilitator participates in the discussion of
intellectual tasks, but does not impose
ideas on how to solve the task on the
group, does not abuse power [4].

Since the role self-concept is mani-
fested in the system of role experiences of
a person as the subject of a role, we will
describe it from the standpoint of pedagog-
ical communication. In his writings, K.
Rogers proceeds from the conceptual po-
sition that a person can discover in himself
significant resources for self-knowledge,
changing self-concept, and his behavior
[5]. It follows from this: the main factors of
pedagogical communication that will en-
sure the actualization of the student's po-
tential are: congruence — the teacher's
ability to be himself, his ability not to
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«hide» behind an official mask, but to sin-
cerely express his feelings and experi-
ences; non-evaluative acceptance of the
student's personality — not the teacher's
refusal to evaluate the student, but the
ability to perceive him as a person, which
is a value; empathy - achieving a deep un-
derstanding of the student through the use
of active listening techniques. Congru-
ence, acceptance and empathy will con-
tribute to the formation of trusting relation-
ships, which are the basis for subject-sub-
ject communication.

Discussion. So, pedagogical facili-
tation arises in subject-subject communi-
cation, its essence consists in actualizing
personal creative potential, improving the
productivity of interaction, by facilitating
the process of educational and profes-
sional activity of students. A teacher-facili-
tator in pedagogical communication takes
a partner professional position, since it is
she who makes it possible to realize the
principle of equality (subjectivity). In order
to realize the professional role of a
teacher-facilitator, it is important to be
aware of social expectations: a dignified
attitude to the student's personality as the
highest value, centering in pedagogical
activity on the needs of the student and on
the realization of one's own professional
need for self-development, self-improve-
ment, establishing harmonious relation-
ships on the basis of morality and spiritu-
ality. The content of his activity is the cre-
ation of a psychological atmosphere, ob-
servation, modeling of student interaction,
creation of an intellectual field, activation

of their activity. Congruence, acceptance
and empathy of the teacher will contribute
to the formation of a trusting relationship
between the teacher and students.
Prospects for further research are
psychological features of the implementa-
tion of the pedagogical facilitation strategy.
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POJIb ®PACUNITATOPA B KOHTEKCTI CYB’EKT-CYB’EKTHOIO NEOAIOrNY-
HOI'o CMNiNKYBAHHA
OmenbueHko J1. M.

AHomauiss. Y cmammi euceimneHo pes3ynbmamu meopemuyHo20 O0CiOKeHHS
npobriemu nedazoeiyHoi ¢pacunimauii. lNaHieHa posib iHghopmauitiHux mexHorsioeid, nepexio
00 3MiwaHo20 (04YHO-OuCcmaHUjiliHo20) Hag4yaHHs, HeOobXxiOHicmb CMBOPEHHs 6e3rne4yHo20
0ceimHb020 cepedosulla, cripuduHeHa rnogHoMmacwmabHo 8iliIHOK pPOCii npomu YkpaiHu,
3yMoesmb akmyarbHy nompeby onaHysaHHs eukrnadadyem HO8OI poni — ¢bacurnima-
mopa. ObrpyHmosaHo, wo nedazoeiyHa ¢hacunimauiss — egpekm nedazo2iyHoi 83aemo0ii,
W0 8UHUKae 8 cyb’ekm-cyb’eKmHOMY Criifiky8aHHI, CymHicmb K020 riofig2ae 8 akmyarsizauil
ocobucmicHO20 meopUo20 romeHuiarsy, rnokpaweHHi rnpodyKkmueHicmb 83aemMo0ii, WIIsIXOM
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rosne2weHHs rnpouecy Hag4yasbHO-rpogecitiHoi disnbHoCcmiI. [JemepmMiHaHmamu 3a3Hade-
Ho20 rpouecy € ocobnusul cmursib 83aeMO0il, Hasi8HICMb y nedazoz2a 0cobucmiCHUX sIKOC-
mel, Wo 3yMO8/IMmb MOXUBICMb 8UKOHaHHS posii ¢hacunimamopa. [JoeedeHo, wo Hau-
6inbw npulHAMHOK MPOgecilHO Mo3uuiero suKnadayda € rnapmHdepcbKa, OCKIflbKU came
B80Ha 0a€ MoXrueicmb 3peasiizysamu npuHUuuUn piesHocmi (cy6’ekmHocmi). [ns peanisauji
npogecitiHoi posi nedazoza-ghacusimamopa 8axueuM € yc8iOOMIIeHHS coujallbHUX OYiKy-
8aHb: 2i0He cmaeieHHs1 0o ocobucmocmi cmydeHma siKk 00 Halguwoi UiHHoCmI, UeHmpauis
8 rnedaeoaiyHiu disrnnbHocmi Ha nompebax cmydeHma ma Ha pearsidauii ernacHoi npogeciu-
Hoi mrompebu y camMopo38uUMmMKy, caMo8OOCKOHasIeHHI, Harna2o0XXeHHs 2apMOHIUHUX cmocy-
HKIi8 Ha nidrpyHmi MoparibHocmi, OyxogeHocmi. 3micmom OdisribHocmi nedazoea-ghacurima-
mopa € CMEOPEHHS MCUxXos02iYHOI ammocghepu, IHmenekmyasnbHO20 10715, criocmepe-
)XeHHs 3a OisinibHicmio 3006ysayig, ModersioeaHHs1 83aeMo0ii cmydeHmis, akmueidygaHHs1
iXHbOI disinibHiCMb. KOHepyeHmHicmb, npuldHImMms ma emnamilHicme euknadayda cripus-
mumymb ¢bopmyeaHHH 008ipriuguUXx CmMoCcyHkie nedazoz2a ma 3006yesauyig, WO € 3aropyKoro
MOXX/1U80OCMI MPOSIBY KOXHUM rapmHepOM 8/1aCHOI cy6’eKmHocmi.

Knroyoei cnoea: chacunimauis, nedazoaidyHe crifikysaHHs, cyb’ekm-cyb’ekmHa 83a-
emoO0isi, nedazoeiyHa ¢hacunimauis, ponb nedazoea-ghacunimamopa.
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