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Abstract. The article describes psychological peculiarities and gender differences in
how teenagers view the phenomenon of bullying; it delineates psychological implications and
health impacts of bullying. The aim is to identify gender peculiarities of teenagers’ perception
of bullying and its psychological implications on their health. The main method of this empirical
study was questionnaire. Teenage participants received the approbated questionnaire
developed by the authors of this article. The research determines how teenagers understand
the causes and consequences of bullying, ascertains how teenagers are involved in bullying
including the role behaviour, and identifies psychological peculiarities of bullying in relation to
gender identification of participants. Responses to the questionnaire demonstrate that two
genders equally participate in bullying. Girls and boys communicate experiencing negative
emotions of anger, hate, aggression, pity, anxiety, fear, and offense both during direct
involvement in bullying and during observation of bullying from aside. Teenage girls tend to be
more involved in psychological bullying while boys are more involved in physical bullying.
Teenage involvement in bullying necessarily involves negative emotions regardless of the role
in bullying or gender of the participants. Psychological implications of bullying correlate to its
strength and duration; can be short term and/or long term and affect individual well-being of all
immediate participants of bullying stretching its negative impacts on psychological health even
to adulthood. Therefore, systemic approach to prevent and oppose teenage bullying is
indisputably pertinent.

Key words: bullying; teenagers understanding of bullying; gender differences;
psychological implications of bullying; mental health.

Introduction.  Aggression  and as well as future mental health in adulthood.
interpersonal conflicts, self-perception and As per the World Health Organization
self-identification of teenagers in the context (WHO), subjective well-being has an impact
of bullying are increasingly growing areas of on health in its mental and social aspects
social concern for many national and on life expectancy, especially resulting
educational systems [1], which warrants from lower suicide rates [2].
development and implementation of Simultaneously, mental health and
strategic programs to prevent and oppose subjective well-being are closely
teenage bullying in educational institutions interconnected.
at national, regional, industry and Bullying as a social and
institutional levels. psychological phenomenon causes a

Subjective well-being of teenagers is material negative impact on the subjective
a key factor of their current mental health, well-being of teenagers. Psychological
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consequences of bullying may appear
immediately in the situation of bullying or be
postponed in time. Expansion of bullying
among teenagers in various countries [3]
requires joint efforts of specialists and
communities in the areas of education,
public health care, preventative applied
anti-bullying events, rehabilitation programs
for bullying victims and participants,
development of national strategies on
bullying prevention and opposition. WHO
assess bullying as teenage behaviour,
which causes risks for health in social and
mental contexts. Thus, the results of
international research «Health Behaviour in
School-aged Children» (HBSC) [3] prove
the effectiveness of a number of measures
to lower levels of bullying. Specifically,

effective are thematic meetings and
educational  programs  for  parents,
improving control over children

playgrounds, enforcing discipline and rules
of behaviour at school, establishing and
enforcing anti-bullying policies at school,
school conferences, informing parents and
working in groups [4]. However, ensuring
that teenagers understand social and
psychological contents of bullying and its
consequences to their well-being is the
most important component of anti-bullying
preventative measures.

Purpose. The aim of the article is to
define gender peculiarities of teenagers’
perception of bullying and its psychological
implications on their health.

Methods. Bullying is defined as
aggressive behaviour towards an individual
or a group of individuals with the purpose of
humiliation, demonstration of dominance,
physical or mental superiority. It can be
said, that bullying is abusing an individual
(or a group of individuals) by an individual
(or a group of individuals) which is
characterized by misbalance of power
between bullies and their victims [5].
Consequently, bullying is a negative social
and mental phenomenon with tough
consequences, which demands targeted
preventative efforts in the psychological
sphere.

Bullying may have various forms and
manifest in different situations. In teenage
environment, there are following from of
bullying: physical (e.g. pushing, trip-ups,
slapping, fighting, body scan, causing
physical pain and damage) [6]; economic
(e.g. stealing, damage or ruining of personal
belongings, extortion, etc.) [6];
psychological (e.g. humiliation through
looks, gestures, body movements, facial
expressions, spreading offensive rumors,
isolation, ignoring, threats,  jokes,
manipulation, blackmailing, etc.) [7]; sexual
(gestures, body movements, nicknames of
sexual nature, taking video in change
rooms, spreading offensive rumors, sexual
harassment, jokes, etc.); cyberbullying
(humiliation through usage of mobile
phones, internet, other electronic devices)

[8].

The following attributes differentiate
bullying from conflicts and fights: regularity;
bullying is always based on ill will;
misbalance of power; no regrets
experienced by offenders [9]. Furthermore,
bullying never stops by its own, interference
by third parties is required to provide help
and protection of the victims, offenders, and
witnesses [5].

Bullying negatively affects all
participating parties. Bullies and victims
have specific psychological characteristics.
Bullies demonstrate different levels of
tendency to manipulate other people, need
to dominate, need of power, need for higher
social status absence of moral values, lower
social competences, inadequate
understanding of leadership, rudeness,
absence of empathy towards the victim,
aggressiveness, higher emotional intellect,
low level of self-control, anxiety, short
temper, hyperactivity, inadequate self-
esteem, problems with discipline, auto
aggressive behaviour, etc. [10]. Victims of
bullying are predominantly characterized by
lower self-esteem, high level of anxiety, sad
mood, depression, absence of friends in
school, fears, low level of social realization,
which may manifest through self-damage,
e.g. bitten nails, self-cuts, broken personal
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things, constant need for additional pocket
money, etc. [5].

Witnesses of bullying, even if they do
not immediately react to the situation,
experience great psychological pressure
which gradually leads to decreased levels of
their ability to experience pity and
eventually changes their norms of
behaviour, makes them more cynical and
pitiless towards victims of bullying and
people in general [5].

The main method of this empirical
study was questionnaire distributed to
teenagers for self-evaluation during in-
person group sessions. To identify gender-
related characteristics of teenage views on
bullying, the authors developed a
guestionnaire, which included ten open and
seven closed questions. Responses to the
qguestionnaire were collected during in-
person micro-group meetings with 15-20
participants, as the sample size of the
research is less than two hundred people.
Teenagers of male and female genders
could become respondents to the
anonymous questionnaire on a voluntary
basis. The questionnaire aimed to research
teenage perceptions, views, and
understandings of bullying, its specificities,
and types. Analysis of responses
established that teenagers view bullying as
a social phenomenon, identified their views
on causes and consequences of bullying,
identified levels of involvement in bullying
and specified behaviours of teenagers
when participating in a bullying situation.
Besides, we identified the psychological
peculiarities of bullying participants in

relation to gender. Responses to the
guestionnaire were subject to
mathematical, statistical and qualitative

analysis.

The research study was conducted in
middle and high schools of the city if Kyiv
and Kyiv region during 2020-2021.
Research sampling included one hundred
sixty-four students of eighth and ninth
grades, aged between thirteen and fifteen
years, eighty-five girls and seventy-nine
boys.

Results. Main gender differences in
teenage views on bullying were identified as
following: girls associate bullying by
decreasing  priority  with  humiliation
(91.3 %), harassment (80.4 %), violence
(39.1 %), and offense (32.6 %). Only
19.5% of girls associate bullying with
inequality. Boys view bullying as humiliation
(76.9 %), violence (46.1 %), offense and
harassment (43.5 %), inequality (15.3 %).
Thus, girls and boys predominantly
associate bullying with humiliation (84.7 %).
Girls associate bullying with harassment is
in the second place, while boys name
violence in the second place.

Qualitative results indicate that boys
associate the word ‘bullying’ with violence,
discrimination, intimidation of the more vul-
nerable, physical and mental harassment.
Boys view victims of bullying as individuals
with physical disabilities or drawbacks in
their psychical appearance, individuals with
non-mainstream views and values, children
from poor families, and physically weaker
individuals who are not capable of effec-
tively fighting back. Bullying is viewed as the
easiest way for offenders to feel in lead, as
it does not require significant efforts. Such
behaviour aims to assert a bully as a leader
at other individuals cost. Boys believe that
victims of bullying feel humiliation, shame,
fear, despair, anger, and guilt. 20 % of boys
indicated that they protected victims of bul-
lying.

Responses provided by female par-
ticipants allowed identifying categories girls
associate with the word ‘bullying’. In re-
sponse to the question ‘, what are you think-
ing of when you hear the word ‘bullying’?’
girls named contempt, discrimination, in-
sults, beating, shame, cruelty, harassment,
mockery, deep negative emotions, aggres-
sion, psychological pressure. Respondents
of male and female genders use words ‘hu-
miliation’ and ‘violence’ most frequently,
which is indeed one of the key characteris-
tics of bullying.

When asked to describe specific ex-
amples of bullying, girls and boys re-
sponded that besides physical violence,
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there are frequent occasions of harass-
ment, insults, humiliation, offensive words,
mockery, being purposefully irritating. All
these responses can be placed in a single
category of physiological violence.

Both male and female respondents
identified potential victims of bullying as
‘quiet, not very open people’, ‘introverted in-
dividuals’, ‘top students’, ‘people with phys-
ical drawbacks’, ‘overweight people’, ‘poor
people’, ‘egoists’, ‘people who are weak
morally and physically’, ‘people who look
messy’, ‘individuals who cannot fight back’,
‘people with low self-esteem’. No statistical
differences between girls and boys noted.
Most frequently, boys and girls identify vic-
tims of bullying attacks as individuals who
are not capable of fighting back in response
to violence.

When asked to portray a bull, teen-
agers mentioned the following characteris-
tics: self-confidence, authority, overconfi-
dence, egoism, bitchiness, insolence, rebel-
liousness, physical strength, high self-es-
teem. Also, there were instances when
teenagers mentioned characteristics quite
opposite to ones mentioned above, such as
‘people who are morally weak’, ‘unconfident
people’ which indeed are quite hidden char-
acteristics of a bully. Besides, most fre-
guently mentioned characteristics were
‘people who think they are better than oth-
ers’, ‘people who want to be detached from
others’, ‘people who seek to raise their self-
esteem at the cost of others’, ‘students with
bad marks’. As can be seen from the above,
these characteristics mark socially unac-
ceptable behavours of the aggressor.

When asked to describe a social en-
vironment where bullying takes place, girls
identified school (54.3 %), neighborhood,
street (26.0 %), home (4.3 %) sports clubs,
hobby clubs (2.1 %). Boys suffer from bully-
ing mostly in school (53.8 %), neighbor-
hood, street (41.0 %), sports clubs (17.9 %)
home (10.2 %). Therefore, most of the re-
spondents (54.1 %) believe school is the
social environment where bullying takes
place most frequently.

Analysis of the distribution of roles in

bullying did not indicate any differences by
gender. Boys and girls take similar roles
with similar frequencies: bullied other peo-
ple (10.2 % girls, 10.2 % boys) were victims
of bullying (28.2 % girls, 28.2 % boys), were
observers (28.2 % girls, 28.2 % boys), both
bullied and observed at the same time
(15.3 % boys, 13.0 % girls), both were vic-
tims and observers at the same time
(12.8 % boys, 10.8 % girls), were bullies
and victims at the same time (25.6 % boys,
25.6 % girls).

When asked to reflect on their
emotions and feeling which they had during
observation of bullying or participation in it,
teenagers mentioned worry, willingness to
defend themselves, anger, anxiety, hate,
aggression, indifference, pity, nervousness,

fury, fear. Most frequently teenagers
mentioned taking offense, which indicates
that both bullies and their victims

experience this emotion frequently enough,
however for different reasons and with
different ways of manifestation.

Teenagers were asked whether they
seek help when dealing with a bullying
situation. Most respondents (43.5 %)
indicated that they never told anyone about
bullying (41.3 % qgirls, 46.1 % boys). Girls
tell their friends about participation in
bullying (28.2 %), parents (27.7 %),
teachers (10.8 %), peers (4.3 %). Boys tell
their friends about participation in bullying
(43.5 %), parents (15.3 %), peers (10.2 %),
teachers (5.1 %), other adults (2.5 %).
Teenagers did not call the anonymous
psychological helpline and most of the
respondents did not even know about such
a possibility.

Most of the respondents (85.8 %)
believe it is necessary to introduce
preventative measures and develop school-
based programs to reduce bullying (91.3 %
girls, 79.4 % boys).

Teenagers were asked about gender
identity if victims of bullying. 58.6 % of
female respondents think that
predominantly girls become victims of
bullying. 48.7 % of male respondents, quite
oppositely, say that victims of bullying are
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predominantly male. 23.9 % of girls and
30.7 % of boys indicated that girls and boys
can equally become victims of bullying
regardless of their gender.

Teenagers tend to think that most
bullies are (68.2% of all respondents,
76.9 % boys). Girls (23.9 %) note that male
and female individuals can equally be a
bully regardless of their gender identity.

Discussion. Bullying is a negative
social phenomenon, which creates
unfavourable conditions for growth and
development of human personality. It is
important to understand how bullying
affects psychological health and well-being
of the victim, the bully, and even observers

[7].

As indicated by teenage
respondents, they experienced worry,
willingness to defend themselves, anger,
anxiety, hate, aggression, indifference, pity,
nervousness, fury and fear during
observation of bullying and participation in
it. Therefore, all participants of bullying, and
foremost its victims, demonstrate signs of
psychological  suffering [5],  which
immediately negatively affect emotional
sphere and will (easy frequent crying,
irritation, anxiety, low self-confidence),
motivational sphere (low or absent
motivation), and cognitive sphere of human
personality (low interest in cognitive
activities).

Such conditions appear as a reaction
to a stressful event and are of a temporary
nature, and as a rule, disappear with
appropriate help provided by friends and
family [9]. However, bullying may cause
trauma for longer terms [11]. Such negative
consequences of bullying can be even
stronger when systemic bullying at school
goes on for long periods unnoticed by
parents and teachers, while the victim feels
insecure, unsafe and unprotected. Negative
effects may include emotional
destabilization and demoralization of a
child.

Chronical distress resulting from
bullying leads to weakening victim’s real or
potential competitive position in the school.

This can go as far as physical removal of the
victim from the group, e.g. through getting
sick, suicide, and change of school [6].

Most of the respondents noted that
they never spoke with anyone about the
bullying. At the same time, intentional hiding
of bullying or attempts to ignore it facilitate
development and fixation of psychological
and behavioural characteristics, which are
socially disadvantageous. Adolescence is a
very sensitive period when personality and
identity are being developed and formed,
therefore negative interactions with peers
may provoke inadequate perception of self
(low self- esteem, inferiority complex),
inadequate perception of peers (keeping
distance in communication, feeling lonely),
inadequate perception of reality (anxiety,
fears, phobia, neuroses).

A typical situation of bullying includes
lasting and systematic harassment and is
very stressful for its participants. For these
reasons, bullying causes significant social
and psychological consequences, which
extend far beyond the high school period.
Accordingly, victims of long-lasting bullying
at school are more prone to depression and
mental disorders compared to their peers
who did not experience bullying [11].

The research proves that bullying
brings negative consequences not only for
victims but also for bullies [10]. Bullies
equally to their victims are prone to mental
disorders and psychological problems. Most
former bullies have problems with the law in
their adulthood; receive compulsory
psychiatric treatments, and their families
experience home violence more often than
average [10].

Bullying by its nature is a complex
socio-psychological phenomenon and can
be described as a specific social situation in
a group, which builds on broken social
relationships. Such situation encompasses
all members of the group (directly or
indirectly) and entails specific group
dynamics, which is characterized by change
of social roles, statuses, behavioural norms,
and group values. Teenage bullying is
aggressive and very unacceptable social
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behaviour of one teenager (or a group of
teenagers) towards another teenager (or a
group of teenagers) which is accompanied

by regular psychical violence and
psychological pressure.
Teenagers views on bullying

correlate with gender. Accordingly, girls
mostly associate bullying with humiliation,
harassment, and inequality. Boys most
frequently associate bullying with violence
and insults. Thus, girls tend to see bullying
as psychological suffering while boys tend
to view bullying as predominantly physical
violence phenomenon.

In the context of gender-specific
characteristics of bullying, we noted that
boys and girls choose different bullying
styles. Girls more often chose the
psychological and economic bullying styles
while boys more often used physical
bullying. Both genders equally identify the

school as a social environment where
bullying manifestations are the most
frequent.

Both genders equally participated in
bullying, distribution of roles in bullying is
equal and shows no correlation to gender.

Both genders identify the following
emotions they  experienced during
participation in bullying, including

observation: worry, anxiety, willingness to

defend themselves, anger, hate,
indifference, pity, fear. In our opinion, it
proves that bullies and their victims

experience similar emotions in a situation of
bullying, regardless of their roles in bullying.
Teenage girls believe that victims of bullying
are predominantly female while bullies are
predominantly male. Teenage boys believe
that both victims and Dbullies are
predominantly male. Gender stereotypes of
women being weaker and more emotionally
unstable may contribute to such views. On
the other hand, respondents portrayed a
bully as confident, authoritarian, egoistic,
bold, physically strong and with high self-
esteem. All these qualities are
stereotypically associated with male
gender, which probably explains why most
teenagers believe that bullies are mostly

men.
As we see, the views on bullying
among modern teenagers are not well in-
formed and undifferentiated which, in our
opinion, is explainable with the fact that
most teenagers never participated in anti-
bullying programs or information sessions.
Lack of information may lead to situations
where teenagers being involved in bullying
will not be able to identify it, which is a key
first step to prevent and stop bullying.
Conclusions. The empirical
research allows for the following
conclusions. Representatives of male and
female genders associate bullying with
negative emotions for all participants
including observers. Girls associate bullying
predominantly with psychological suffering
while boys believe physical violence forms
the basis of bullying. Most teenagers of both
male and female genders prefer not to
discuss real-life problems related to
bullying. However, when they choose to
discuss, boys will share with friends while
girls prefer to discuss bullying with their
parents. Majority of teenagers identify the
school as the social environment where
bullying takes place. We identified gender
differences in how teenagers view bullies
and their victim from a gender perspective.
Female respondents believe that victims of
bullying are predominantly female while
bullies are predominantly male. Male
respondents believe that both victims and
bullies are predominantly male. At that,
teenagers point out the necessity of having
school-based programs to reduce bullying,

as well as similar programs in other
institutions.
Bullying is continuous in time,

accompanied by negative emotions and is
of a collective nature. As such, bullying has
situational short-term negative impact on
subjective well-being of all its participants.
Psychological consequences of bullying
may manifest at the later life stages, in
proportion to the level of stress and time of
exposure to psychologically traumatic
events. Psychological traumas experienced
by children and teenagers because of
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school bullying negatively affect physical
and mental health even in their adult age.
Therefore, systemic efforts directed at
prevention of bullying at schools are
unarguably relevant and required at
institutional and state levels.
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AK NIANITKKU CTABNATLCA A0 BYNIHIY: rEHAEPHI BIOMIHHOCTI TA
NCUXOoNoriyHI HACNIaKu

WeBuoBa O.M., KoxaHoBa O. .

AHomauis. Cmamms npucesideHa rncuxosio2iyHUM ocobsiueocmsm ma 2eHOepHUM
8iOMIHHOCMAM PO3yMIHHSA nidnimkamu seuwa 6yriHey, (020 Mcuxono2iYyHUM Hacsiiokam ma
erniugy Ha 300poe’s. Mema nonsizana y eusHadyeHHi 2eHOepHUX ocobriueocmel ys8reHsb rid-
nimkie rpo byniHa ma rcuxonoaiyHi Hacrnioku 055 ix 30opoe’si. OCHO8HUM MemodOoM eMnipuy-
HO20 00CriOXEeHHs cmarsio aHKkemygaHHs nidsnimkie 3a O0MOMO20K0 a8mopPChbKOi aHKemu. AH-
KemygaHHs 30iliCHr8ariocs 3a ymosu 006posinbHoI ydacmi nidnimkie 06ox cmamed. byno do-
ClIOXEHO YSI8ITeHHS | 3HaHHS cydacHUX nidnimkie rpo byniHe, do2o ocobnusocmi; po3yMiHHS
nidnimkamu rnpu4uH ma Hacniokie 6yriHey; ix 3any4eHicmb ma posiboga rnogediHka 8 byriHay;
rcuxorsoaiyHi ocobnueocmi yHacHuKig byriHay 3a 2eHOepHOK 03HakKor. Pe3ynibmamu onumy-
g8aHHs niddasanucss MameMmamu4yHOMY Cmamucmu4yHOMY ma SKIiCHOMY aHanisy. Pe3ynbmamu
aHkemyegaHHs1 164 nidnimkie (85 disuam, 79 xnonuie) ceid4ame rpo me, wo yd4acme y 6yrniHey
00HaKoeo bpanu obudsa 2eHOepu. | dis4ama, | xnonuj 8id3Ha4YaromMb NepexusaHHs1 Hezamus-
HUX emouiti 35i0cmi, HeHasucmi, agpecii, xarnocmi, mpusoau, cmpaxy, obpasu 5K 3a rnpPsaMoi
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y4qacmi 8 byniHay, mak i ripu Uo2o criocmepieaHHi. [Jisyamam binbwe rnpumamaHHUU rcuxoJsio-
2iYHUlU ma eKoHOMI4YHUU byniHe, xnonusam — ¢isu4yHul. PecrioHOeHmu o6ox cmamel Ha3uea-
oMb WKOMY HaUpOo3rnoecoOXeHIWUM coyianbHUM cepedosuuieM Ons rposieie byrniHay i esa-
Xaromb 3a HeobxiOHe nposedeHHs 3axodie 3 rnpoghinakmuku ma npomudii 6yniHay. [Midnimku
cmukatombcs 3 riposisamu 6yriHay 3 npubriu3HO 0OHaKOB80K Yacmomor He3asnexHo 8i0 2eH-
Oepy. Ponbosuti cmamyc 8 byrniHay ma cmambk y4acHUKI8 He erniuearomb Ha iX 3anyqeHicmp
00 byrniHay, fkul 0608’513K080 Cyrnpo8oOXYyembCsi He2amueHUMU rnepexusaHHsaMuU. Cuna i
mpusarnicmb 6yniH2y 8 nidnimKogomMy cepedo8uULi BUKIUKAE ME8HI NMCUXOsI02i4YHi HacrioKu.
BoHu moxymb 6ymu KopomkomepMiHosi ma/abo 0og2ocmpokosi U rno3Hayamucs Ha
cyb’ekmugHoMy 6r1a20r0yy4i 8Cix y4acHUKie be3rnocepeOdHbOI cumyauii UbKy8aHHs, Hezamu-
BHO eri/iugaroyu Ha ix ricuxiyHe 300poe8’si Hagimb y dopocriocmi. Bidmak 6e33arnepe4yHoro eu-
S6715€MbCS akmyalbHiCmb cucmeMHUX 3axodie w000 npoginakmuku i npomudii 6yniHey ce-
peo nionimekis.

Knroyoei cnoea: byniHe,; ysierneHHs nidnimkie npo 6yrniHa; 2eHOepHi 8iOMIHHOCMI; rcu-
XxosioeiyHi Hacnioku 6yniHay; mental health.
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