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Abstract. This research is aimed at analyzing modern problematicity of forming the
competency-based approach’s essence and perspectives in higher educational institutions
within Ukraine; considering it as the modern learning innovative paradigm aimed at the con-
ceptual learning renewal in higher education, its reorientation towards achieving integral
learning outcomes (competencies), characterized by personal and social significance, as
well as personal socialization and professionalization. For this purpose, the new corporate
culture formation at the university, in which all links as well as all education participants are
interested in improving the higher education quality, has been examined. To achieve the
stated objective theoretical (comparative analysis, synthesis, generalization, modeling) and
empirical (questioning) research methods were used. It had outlined three broad ap-
proaches applied regarding competence and professional development: 1) competence and
behavioristic functionalism; 2) competence as integrated occupationalism; 3) competence
as situated professionalism. The research has proved that throughout life as well as profes-
sional career, a person is constantly updating, deepening, and improving his three groups
of competencies: 1) general (key, basic): personal, social, instrumental, 2) professional and
3) occupational. In the terms of our research, it has been specified that the perspectives of
the competency-based approach implementing are to contribute to form the graduate’s will-
ingness to succeed in different areas, including foreign language proficiency.

Key words: competency-based approach, higher education, competence, profes-
sional competence, integral quality, competency-based curriculum.

Introduction. The information soci- profile of capabilities. Therefore, profes-
ety formation, characterized by increasing sional’s learning should result not only in
migration, labour market mobility, intercul- qualifications, but also professional com-
tural exchanges, and, most importantly, petence, since it is competence that en-
the objective need to learn to live together, sures professionally important qualities, a
preserving own identity, determines inte- higher level of professional training, to be-
grative tendencies and the education’s key come independent and competitive, to get
role in emerging and developing the new domestic or global recognition or to master
world community. In the market-economy new skills.
environment, the situation has changed The education quality is the social
fundamentally due to the constant technol- development’s general indicator in a par-
ogy improvement, the market-oriented ticular temporal progression, the social
production, requiring a new formation of characteristic of a state. Therefore, the
professionals, capable of adequately re- main objective of education is to make
sponding to market conditions, being initi- knowledge a component of the individual,
ative, creative and proactive as well. As a its essence, the basis of life. The learning
rule, individuals are allocated to jobs quality is determined by educational
based on both personal characteristics standards, quality of training, modern
and learning achievements and their own technical means of instruction, educational
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and methodological support, etc. In ac-
cordance with the Law “On Higher Educa-
tion”, the main objective of state education
policy is to create conditions for personal
development and creative self-realization
of each citizen of Ukraine, to update the
education content and to organize the
learning process in accordance with dem-
ocratic values, market economy, and mod-
ern scientific and technological advances
based on the competency-based ap-
proach.

In accordance with the NULES of
Ukraine Development Programme for
2021-2025 “The Holosiiv Initiative — 2025,
the main objective of education develop-
ment in National University of Life and En-
vironmental Sciences of Ukraine for 2021-
2025 is to continuously improve the quality
of education; to develop individual univer-
sity curricula and programs corresponding
to the production demand and the best for-
eign analogues of Bachelor’'s and Master’s
Degrees in forming individual modular dis-
ciplines; to reorient curricula, individual
training trajectories to increase practical
component, with large-scale introducing
internship programs at production; to intro-
duce international education programs,
curricula and interactive information tech-
nologies, to create new specialties for
training professionals in accordance with
the European Educational Area require-
ments in order to obtain dual diplomas for
students; to continue implementing grad-
ual education via the students’ integrated
continuous selective systems as well as
training according to the secondary
school, lyceum — vocational college — uni-
versity scheme. Mastering research, busi-
ness, digital, social, speech and communi-
cation competences is extremely im-
portant for further professional activity, ac-
tive social position, and constant self-im-
provement of modern professionals both
presently and in the long term [3].

Thus, currently, a vital task of the
state higher education modernization is to
ensure the training of future professionals
in compliance with international standards.

According to the analysis of pedagogical
experience of the last decade, the compe-
tency-based approach in higher education
has become a socially significant phenom-
enon, a priority in pursuing the Ukraine’s
education policy, in particular, the higher
education’s conceptual provisions, its es-
sence and content. Therefore, a relevant
strategy of public policy has become the
acquisition of students’ professional com-
petencies.

Purpose. Is to examine the compe-
tency-based approach’s problematicity
and perspectives in higher educational in-
stitutions, considering it as the modern
learning innovative paradigm aimed at the
conceptual learning renewal in higher ed-
ucation, its reorientation towards achiev-
ing integral learning outcomes (competen-
cies), characterized by personal and social
significance, as well as personal socializa-
tion and professionalization. For this pur-
pose, the new corporate culture formation
at the university, in which all links as well
as all education participants are interested
in improving the higher education quality,
has been examined.

Methods. To achieve the stated ob-
jective, a system of the following research
methods was used: theoretical: analysis of
national and foreign researchers’ scientific
publications to determine the current sta-
tus of the issue raised in pedagogical the-
ory; comparative analysis of various defi-
nitions of the key concept “competence” to
compare different researchers’ views on
the competency-based approach; general-
ization of modern teaching practices in
higher education on the competency-
based approach; modeling the structure
and content of research competence by
academic degrees; empirical: questioning
lecturers and students, graduate students
in order to identify their attitude towards
the competency-based approach, profes-
sional readiness for designing integral
learning outcomes in the context of the tri-
cycle learning system in higher education.

Theoretical and applied foundations
of the competency-based approach, its
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problematicity and perspectives in higher
education have been developed and sub-
stantiated in scientific papers of foreign
and domestic researchers, such as A. Bar-
man, J. Konwar (2011), R. Barnett (1994),
S. Billett (2017), L. Holubnycha, 1. I. Kos-
tikova, O. Leiba, S. Lobzova, & R. Chor-
novol-Tkachenko (2019), U. Isopahkala-
Bouret, T.Rantanen, K. Raij, E. Jarve-
lainen (2011), S. Kachmarchyk, S. Khrys-
tiuk, & L. Shanaieva-Tsymbal (2019),
G. Klemp (1980), M. Mulder (2014),
M. Mulder,  J. Gulikers, H. Biemans,
R. Wesselink ~ (2009), D. McClelland
(1973), O. Naboka, V. Davyskyba (2019),
O. Poliakova, T. Kyrychenko, & T. Ridel
(2019), J. Raven (1984), D. S. Rychen &
L. Salganic (2003), C. Sturgis, S. Patrick,
L. Pittenger (2011), Y. Tatur (2004),
A. O. Vitchenko, A. Yu. Vitchenko (2019),

A. Vitchenko, A. Vitchenko, N. Zamo-
taieva, S. Khrystiuk, V. Nikolayenko
(2022), S.S.Weng, Y.Liu, J.Dai, &

Y. Ch. Chuang (2020), R. Wite (1959) and
others.

Results. The competency-based
approach debate started in the 1950s of
the 20" century (Mulder et al., 2009), when
“White (1959) defined competence as a
basic motive for the acquisition of
knowledge, mastery of skills, need for ex-
ploration, or competence as exploratory
learning for “effectance”; McClelland
(1973) stated that traditional testing
needed to be changed; Gilbert (1978)
made a link between competence and ef-
fective performance improvement; Boyat-
zis (1982) did large-scale studies on man-
agers’ competence; Zemke (1982) ex-
panded the competence application to all
aspects of training and development;
McLagan (1989) developed competence
profiles for self-assessment and develop-
ment; Prahalad and Hamel (1990) applied
the concept of core competence at organ-
izational level; in the 1990s, the concept of
competence also became popular in Euro-
pean education” [12].

However, there are still considera-
ble controversial points among research-
ers over competency itself. It is viewed as
a set of certain skills, such as “1) reading,
writing, and calculating skills, communica-
tion skills (McClelland, 1973); 2) human
basic characteristics leading to effective
results in the workplace (Klemp, 1980); 3)
the ability (Rychen and Salganic, 2003;
Holubnycha et al., 2019; Poliakova et al.,
2019); 4) mastering large and complex
skills; 5) a coordinated cluster of
knowledge, skills and abilities (Mulder,
2014); 6) diversified set of individual and
sociocultural resources, the integrity of
cognitive, emotional and social dimen-
sions; 7) a set of knowledge, skills, abili-
ties, experience and behavior leading to
implementing single acts effectively; 8) ac-
tive combinations of knowledge, abilities,
and intentions which enable people to suc-
cessfully and responsibly respond to
changing conditions (Weng et al., 2020);
awareness” [16].

There are three broad approaches
applied regarding competence and profes-
sional development (Mulder, 2014), such
as “1) competence and behavioristic func-
tionalism, stressing the importance to de-
termine the discrepancies between actual
and desired competence, leading to train-
ing of sometimes miniscule skills; an im-
portant pitfall of this approach is fragmen-
tizing learning; 2) competence as inte-
grated occupationalism, stressing that
knowledge, skills and attitudes should be
integrated in the curriculum, teaching,
learning and testing; 3) competence as sit-
uated professionalism indicating that com-
petence gets meaning only in a certain
context; an important pitfall here is holism,
when competence details are covered un-
der generic expressions of individuals’
abilities, which may be sufficient in per-
sonal development, but not for profes-
sional certification purposes” [11].

In the competence-based educa-
tion, competence means general
knowledge, skills, and attitudes; compe-
tences can also be viewed as behavior-
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based general competences and task-
specific special (subject) competences.
According to Billett, there are “three areas
of expertise: canonical competence
means societally produced entity that is
explicitly expressed for example in curric-
ula, situational competence means the
way competences appear in various con-
ditions such as in different workplaces,
and personal competence that is the foun-
dation of efficient action and ability to meet
challenges at work” [5].

The competency-based learning
process is not just timeless and placeless
(Sturgis et al., 2011), but it is a compe-
tency-based model directed at students’
needs in the learning process. Research-
ers also assert that “high-quality expertise
is the competence-based education objec-
tive; students advance upon mastery;
competencies include explicit, measura-
ble, transferable learning objectives that
empower students; assessment is mean-
ingful and a positive learning experience
for students; students receive timely, dif-
ferentiated support based on their individ-
ual learning needs; and learning outcomes
emphasize competencies that include ap-
plication and creation of knowledge, along
with the development of important skills
and dispositions. If the aforementioned
practices are realized appropriately, edu-
cation should become equal and provide
opportunity to reach good outcomes” [15].

Any educational program’s effec-
tiveness or efficiency depends on the cur-
riculum design philosophy (Barmen et al.,
2011). As researchers note, “competency-
based curriculum aims to make students
more competent through the acquisition of
competencies and further development of
the newly acquired or already held compe-
tencies, and summarizes academic and
professional profiles, defines new objec-
tives in the learning process, enhances
learning environments and shifts the con-
cept of learning as accumulation of
knowledge to learning as a permanent at-
titude towards knowledge acquisition” [4].

A. Vitchenko & A. Vitchenko inter-
pret competence as an “integral quality of
the higher education applicant reflecting
his willingness to successfully perform cer-
tain functions, provide self-instruction,
continuous professional development and
career growth to achieve both personal
and socially significant results. The learn-
ing effectiveness in the competency-ori-
ented higher education is determined by
measuring the mastery of a specific com-
petency or system of competencies char-
acterized by outcomes of educational and
professional learning”. The researchers
note that throughout life as well as profes-
sional career, a person is constantly up-
dating, deepening, and improving his three
groups of competencies: 1) general (key,
basic): personal, social, instrumental, 2)
professional and 3) occupational, devel-
oped at the previous level of training, and
point out that in designing a system of
competencies for lifelong learning, it is
necessary to take into account the leading
activities for each age stage [1].

The competency-based approach
is an attempt to match education and mar-
ket needs, to mitigate the contradiction be-
tween academic and vocational activities
(Naboka et al., 2019). In the system of vo-
cational education, it is based on the soci-
ety’s study and analysis as well as labor
market needs, development of effective
methods and pedagogical technologies to
achieve the main goal — students’ key
competencies development, such as:
value-based, all-cultural, learning and cog-
nitive, informational, communicative, so-
cio-labour, personal improvement. There-
fore, the competency-based learning
shapes students’ qualifications for voca-
tional activity; the criteria and parameters
for assessing educational outcomes are
unified and expressed in terms and results
that can be interpreted and taken into ac-
count in any educational institution in any
country. The researchers also identify
negative aspects of the approach: high bu-
reaucracy; very assessment-oriented; it

© Xpucmiok C. b.
HUMANITARIAN STUDIOS: PEDAGOGICS, PSYCHOLOGY, PHILOSOPHY Vol 14(1) 2023

114


https://link.springer.com/article/10.1007/s42087-019-00080-y#ref-CR59

can’'t integrate education with labour mar-
ket; it runs counter to the principles of
broad education; it masks differences be-
tween different colleges and universities.
At the same time, they assert that key
competencies help succeed in life; contrib-
ute to the quality of public institutions; cor-
respond to the diverse areas of life [2].

The competency-based approach
to foreign language learning is considered
as a way of organizing students’ learning
and cognitive activities, ensuring the learn-
ing content mastering and thereby achiev-
ing learning objectives in solving certain
problems, taking into account, that the
main objective of foreign language learn-
ing is the communicative competence for-
mation. National University of Life and En-
vironmental Sciences of Ukraine pays
considerable attention to foreign lan-
guages, the formation of International Re-
lations students’ foreign language commu-
nicative competence, by means of
blended learning technology
(Kachmarchyk et al., 2019). The mission of
the NULES of Ukraine is “to train qualified
specialists in International Relations who
will have skills of professional and per-
sonal communication in native and foreign
languages. Nowadays, future experts’ pro-
ficiency in foreign language is considered
an attribute of intellectual development
that a person with higher education pos-
sesses” [8].

It's worth identifying higher educa-
tion graduates’ perspectives on compe-
tency-based higher education
(Isopahkala-Bouret et al., 2011). The most
critical are the following: “students 1) em-
phasize the importance of general studies;
2) stress the importance of receiving feed-
back for building professional identities
that pertain to their own professional com-
petence levels; 3) consider assessments
necessary for building their professional
identities; 4) need ways to assess and
communicate their individual professional
competences. University graduates ex-
pect to have a certain discipline-focused,

general perspective to understand de-
pendencies among different phenomena,;
they seek to achieve a sound knowledge
of the content in their areas of specializa-
tion” [7].

Thus, having analyzed lots of data
on the issue raised, we may conclude that
the competency-based approach focuses
on integral learning outcomes, and the
learning outcomes are not just information
learned, but the ability to act in various
problematic situations. Competent profes-
sionals with academic degree should have
a unique modern scientific mindset, demo-
cratic principles, spiritual values, and
multi-functionality. The perspectives of the
competency-based approach implement-
ing are to contribute to form the graduate’s
willingness to succeed in different areas,
including foreign language proficiency.
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KOMNETEHTHICHWI NIAXIA Y BULLIIW OCBITI:
NMPOBJIEMATUKA TA NMEPCIMNEKTUBU
XpucTtiok C. b.

AHomauisi. [JaHe 0ocrideHHs1 MpucesiHeHo aHarsidy cydacHoi npobremamuku ¢hop-
My8aHHSs1 ma repcrieKmues po3eumkKy KOMMemeHmHICHO20 nioxody y sUUUX HagYyaribHUX 3a-
Knadax YKkpaiHu; KomrnemeHmHiCHUU rnioxio po3arsidaembCs SIK cydacHa iHHogauiliHa rnapa-
Ouama Hag4YaHHs, CripsMosaHa Ha KOHUernmyarnbHe OHOBJIEHHS Hag4YaHHS y suwiiti oceimi,
to2o nepeopieHmMauito Ha O0CsIi2HEHHS IHMez2parbHUX pe3yribmamie Hag4yaHHs, mobmo He
MpoOCMOo 3aC80€HHS iHghopmauii, a 30amHicmb Gismu 8 pi3HUX NPobreMHUX cumyauisx; iH-
meeparsbHi pe3yrismamu Hag4aHHs Xapakmepu3yrombcsi 0CObUCMICHOO ma coujallbHOH
3Hayywicmio, @ makox coujanisauiro ma ripoghecioHarnisaujro ocobucmocmi. 3 uiero Memoro
oocnioxXeHO ghopMysaHHS 8 yHieepcumemi HO80I Kyribmypu npauyi, 8 sikil abcomnomHo &ci
JlaHKU, 8Ci y4YacCHUKU HageyasibHO20 Mpouecy 3auikaesneHi y mnid8uWeHHi ssKocmi euuor
oceimu. [ns docsicHeHHSI OKpecrieHoi Memu 8uKopucmaHo meopemuyHi (MopieHsnbHUU
aHari3, CuUHme3s, y3azarsibHeHHsI, MOO€esIto8aHHS) ma eMrlipuYHi (aHKemygaHHs) Memodu do-
CriOXeHHSs. B docnidxeHHIi oKpecrieHo mpu WuUpoki nidxodu, 3acmocosaHi wo0o Komrieme-
HMHocmi ma rpoghecitiHo2o po3sumky: 1) komnemeHmHicme i bixegiopucmcbKuli ¢byHKUI-
OHari3m; 2) KomrnemeHmHicmae SiK iHmezpoeaHul rpoghecioHasiam; 3) KomrnemeHmHicms 5K
sucoKuU npogbecioHaniam. [JocnidxeHHs1 00800uUMb, WO MPOMSA20M XUMMS, a maKkoX rpo-
¢eciltHoi kap’epu noduUHa rnocmitiHo OHOBsE, Moanubrite ma 800CKOHAIKE C80I mpu
epyrnu KkomrnemeHmyocmedu: 1) 3azanbHy (knro4osy, 6a3osy): ocobucmicHy, couyiarnbHy, iH-
cmpymeHmaribHy, 2) npogecitiHy ma 3) 2any3esy. B pamkax Hawo2o 00cidKeHHs1 8U3Ha-
YeHO, WO nepcriekKmuesu 8rpo8adXeHHsI KOMINEeMEeHMHICHO20 ridxody marome cripusmu ¢go-
pMy8aHHI baxkaHHS 8UryCKHUKa docsiemu ycriixy 8 pisHUX cghepax, y momy 4Jucsii y eorsio-
OiHHI IHO3eMHOK MO080t0._KomnemeHmHicHuUl ridxid 00 8UBYEHHSI IHO3€MHOI MO8U po32sisi-
Oaembcs K criocib opaaHizauii Hag4yaribHO-Mi3HasarsibHoI disiribHocmi cmydeHmis, Wo 3a-
be3rneyye 3aC80EHHS 3MiCMy HagYaHHS | MUM camMuM OOCSIi2HEHHS uinel Hag4YyaHHS rpu eu-
pilueHHI nesHux 3agdaHb, 8paxo8yrYuU, W0 OCHOBHOK MEMOK 8UBYEHHS IHO3EMHOI MO8U €
gopMyBaHHs1 KOMYHIKamueHOi KOMemeHmMHoCcMm.

Knro4voei cnoea: komrnemeHmHicHuUl nioxio, suwa oceima, KoMrnemeHmHicms, rpo-
peciliHa KomrnemeHmMHicme, iHmMezgparibHa siKicmb, KOMIemeHMHICHUU Hag4yasrbHUU rniaH.

© Xpucmiok C. b.
HUMANITARIAN STUDIOS: PEDAGOGICS, PSYCHOLOGY, PHILOSOPHY Vol 14(1) 2023

118


https://articlegateway.com/index.php/JHETP/article/view/5223
https://articlegateway.com/index.php/JHETP/article/view/5223
https://doi.org/10.33423/jhetp.v22i6
https://doi:10.3390/su12072679

