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apyre, nornag, 3 ogHoro ©oOKy, 3Haxo-
OuTbCcs B MeHi 6e3 BigcTaHi, 3 iHLWoro,
HaBMaku TPMMaE MeHe Ha BiACTaHi, ToO6TO
noro 6eanocepenHa NPUCYTHICTb MO Bia-
HOLLEHHIO 0 MEHE PO3ropTae AUCTaHL,HO,
fAKa Bigganse MeHe Bifi HbOoro.

Mpobnema npu ubOMYy MNonsirae B
TOMY, LLIO M1 HE MOXXEMO OZIHOYaCHO OCH-
raTu CBiT i cnpunmaTu nornsag (xo4ya TyT 3
CapTpoMm 3HOBY MOXHa nocrepeyaTucs,
afke nornsia MoXe Hac 3aHypuTth B cebe,
€ Pi3Hi nornsan, nornag Moxe i NoBepHy-
TW HaM CBIT, a He TifbKN Noro BigibpaTu
TOMY LLIO CBOIM NMornsaom IHWun gemMoHc-
Tpye cebe B CBITi, a, OTXe, i cam CBIT K
Takun). 3HaxoauTucs nig nornagom IHwo-
ro 03Ha4ae MaTu YCBIOOMIIEHHS TOrO, LLO
€ TakuMm, Wo po3rnsgaetbcs. MoxHa 3po-
OMTM NpUNyLLEHHS, WO Ue i € nepwa go-
pMa CBiOOMOCTI, sika, TakKuM YMHOM, BMU-
KnnkaetTbca [HWMM abo MOXXNKUBICTIO TOrO,
O A onuHKCcA nig nornaaom |Hworo. [H-
aKLwe Kaxyyu, CBIiZOMICTb cnoyaTky i €
MOXIMBICTIO OMUHUTUCS, Nig Nornsaom
I[HWoOro, 3 yoro BUXOOUTb, WO MOE iCHY-
BaHHA — Le CniBiCHYBaHHS, WO CBIT - Le
HaLl CBIT, NNOpasibHUM CBIT.

Mpuyomy BCce Ue 3anuaeTbcd
MOXMMBUM 0 TOr0 MOMEHTY, JOKN A Ain-
CHO He BunpoOyt nornsg. MoxHa, npoTe,
ckasatu, WO came nig nornNggom £
3’ABMNAOCSA Ha CBIT | BCE MOE XUTTS — Le
OuiKyBaHHs — i3 cTpaxom abo pagicTio —
Takoro nornsgy, a CBigOMICTb — Le Tou
MOMEHT B MOEMY XMUTTI, KOnn nig unm
nornsagom S BigyvyBa, AKMM YMHOM MOE
ICHYBaHHSI MepPeTBOPIETLCS, BUOO3MIHIO-
€TbCS, MOANMIKYETLCS.

TobT10, BUXOauTh, WO A € ansa ce-
©e camoro nuwe YMCcTuM BigcuNaHHSaM o
IHworo. (Tyt CapTp He BpaxoBye, WO IH-
LUWA NEBHMM YMHOM arnesne OO0 MEHe,
afke BiH YOMYCb Ha MeHe OMBUTbLCS, BU-
SABNSETLCA, 9 WMOMY, YOMYCb MOTpPIGEH,
AKMMKM 6 yTUNITapHUMK i 3NOBICHUMU He
Oynn RMoro uini — CUMHOHIMM RNOro npo-
©nem; BiH NPOCTO He MOXe XUTn B6e3 To-
ro, Wob He AMBUTUCA Ha MeHe). Y TakoMy
pasi [HWnn — AK TON, XTO Ae3iHTerpye Miu
CBIT i B TOM e 4ac, K TOW, XTO ANBUTLCS
Ha MeHe, € YMOBOK CTAHOBMEHHSA MeEHe

camoro i CBiTy, NepecTpPyKTypyBaHHA Me-
He B npocTopi. [pote Tyt CapTp He Bpa-
XOBYE TOM0O MOMEHTY, WO S MOXY Y MO-
MEHT BUSIBNEHHSI CBOro OyTTs nig norns-
JoM |Hworo BignosicTM Ha uUen nornsaa,
no6aymTn, TakMmM YMHOM, CBIT IHWOrO, a
He npoCTO MOro camoro, TOro, XTo0 Au-
BUTbCA Ha MeHe i ToMy Yepes norngag -
LLIOro AOTOPKHYTUCA [0 MOTo CBITY.

Y Takomy pasi |[HWun He BUKpaga-
TUME MOI MOXIMBOCTI, Ha YOMY Haroso-
wye CapTp, a HaBMaku, MeHi 1xX nosepTa-
TMMme (NpaBga, O0COGAMBUM YMHOM, OCKi-
NbKW Hi MOIMM, Hi TUM OinblLEe MOXNNBOC-
TAMM [HWOro 9 He MOXY BOJSIO4ITU: TYyT
BMHMKaOTb OCOGNMBOro poAy BigHOLLEH-
HS — WBWAOKOMMMHHOIO OOTUKY 6e3 oTpu-
MaHHS LWiNbHOCTI i BNagn, MOXNMBO. Bia-
HOCMHM HennaToHIBCbKOI NboBI i ApyX-
Oun, aKi We HanexuTb onucaTtn. TyT MOX-
Ha nonuwutn CapTtpa. MoxHa ckasaTw,
LLIO BiH MEBHMM YMHOM PO34apoBYE CBOIM
KOHLIENTOM, apxe nogonasLum
06’eKTHICTb |HLWIOro, BiH 0OMEXMBCA TUM,
Lo KOHCTaTyBaB MO0 BNacHy
00’EKTHICTb, NepeTBOPEHHS B 0O’EKT MeHe
CaMoro siKk TOro, XTO po3rnsagacTbes, ne-
pebyBac€ nig Yy>Xum nornagom.

CtaH Takoro a-o6’ekta — ue nepe-
aycim TpuBora Ta copoMm: «OpgHave co-
pOM, SIKUA MW BU3HA4anm Ha novatky po-
34iny, — ue copom cebe , BU3HaAHHSA TOro,
O 5 BCE X € UM O06’eKTOM, KOTpUM IH-
WM posrnagae n ocyoxye» [4 , c. 377].
Tomy 3a CapTpom cTpax, Lo 9 MoXy by-
TV nobavyeHnin Hackpi3b; OTXe, cTaTn Ans
Koro ob’ektom, — LUe i € Te, WO BKNaga-
€TbCS B NeBHY hopMyny (MOXHa ckasaTw,
Lo MOBa Wae, ckopiwe, npo TpaHCUeH-
AeHTanbHy 06’eKTMBHICTb), TO6TO € abco-
MOTHO NMPO30PUM.

Y paHomy Bunagky CapTp roBo-
pUTb, NPO (PaKT MPUCYTHOCTI YyXOI CBO-
0oan, sika € 3arpo3ol MOIN. |HWKM He €
rotoBe OyTTs (OCKiNbKM BiH Oinblie He
npeseHTye cebe K 3BMYanHMM 06’€EKT),
BiH BMHMKAE y NEBHOMY BIHOLUEHHI 00
MeHe, To6To B cBOoeMy nornsagi. | B ubomy
Hebe3neka: HeBiQOMO Ha WO BiH MOXe
nepeTBOpUTUCH. | BCe X TakM BUHUKAE
nigospa, wo CapTpy sikpas ue i BigoMo: y
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paba abo naHa. (TyT QawTbCA B3HaKu
reresniiBCbKi MOTUBMW). l7I0|\/|y 30a€eTbCA, WO
Yy nornag, Wo ornsgae noro Tino,
BMKpadae Moro y Hboro camoro, abo, Ha-
BMakW, AeMOHCTpaLia CBOro Tina pobutb
[Hworo ©6e33axucHuMm, i Uen |HWum Tum
camum obepHeHui B pabcTso.

MpoTe uUe — nuwe aABa NOMKCK,
MDK SKUMW TiNbKN | pO3ropTaeTbCs Bce
pisHOMaHiTTs cBiTy. Pabom s ctato Togj,
Konn ocsdrato |HWoro K naHa Lboro YyHi-
BEpPCyMy, KON B HbOMY BMilleHUA BeCb
CBIT Ha naHa 9 NepeTBOPIOOCH, KONU pPo-
3yMit0, WO |HWKUM OMBUTBCA Ha MeHe §K
Ha psATiBHMKA. He BunpobyBaTu BigyyTTH
paba abo naHa o3Havae, AK BXe 3a3Ha-
yanocs, noba4yntn B nornagi IHwWoro mnoro
BNacHW CBIT, B AKOMY € i MO€E Micue, To-
MY WO IHWKK anBuTbCA Ha MeHe. Ane ue
He npuBinenoBaHe Micue - ue Micue ce-
pea Micupb, Lie CBIiT, B AKOMY Halli norng-
AN 9K cTaBnAaATb |HWKUX Nig NUTaHHA, Tak i
3aTBEPAXYHOTb OYTTS [HWKMX.

BucHoOBKM i nepcnekTuBu. Takum
YWMHOM, TYT BUHUKAE LiNUN pag OOMOMIX-
HUX, a Hacnpaegi, OCHOBOMOSIOXHMX MO-
HATb, SAKi, NPOTe, NPUBOAATL HAC CKopille
po E. JlesiHaca ta M. Mepno-lloHTi. Ta-
KUMU MOHATTAMW BUCTYNaKTb MNOHATTSA:
BIiAKPUTOI iAEHTUYHOCTI | nsopanbHOro
OyTTda, cuctema A-IHWKMA-CBIT, IHTEHLUIN
OaXkaHHs, 3 AKOI NOYMHAETLCA CTaBMEHHSA
[0 |HWoro i sika, K MOXHa 3a3Ha4dunTw,
BigoOpaxkeHa B nornsgi: IHWun anBuTbCcsA
Ha MeHe nepLl 3a BCe TOMY, LLIO HE MOXe
He OMBUTUCA, TOMY WO baxae OyTTa 3i
MHOI0, TOMY LLO CBIT € nropanbHUM, i B
MeHi BiH LUyKae UbOMY MigTBEPOKEHHS,
TOMY WO Aecb rMMBOKO BCepeauHi nomy
CaMOTHbO i XONIOAHO B CBITi i TOMY, LLO BiH
He MOXe, gk OM oMYy LIbOro He XOTiNocH,
3NMNTUCA 3i MHOK B €AHICTb: nornag IHwo-
ro TaK i 3anuMnTbCcAa NOrnNsaoM, CBIiT Tak i
3annwnTbCSA cBiTaMu i BCe-TaKu
noB’sa3ytoda NMoro nosipHa egHicTb (nepe-
XpelleHHa nornagis) 3abesneunTb  LWe

O[HEe BUMIPIOBAHHSA CBITY — BUMIpPOBaHHSA
Hagii Ha cymicHe ByTTS.
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EXPERIENCE OTHER IN PHENOMENOLOGY OF THE VIEW OF J.SARTR
Lauta O.D, Geiko S.M.

Abstract. The article deals with the vision of J. Sartr problems experiencing the
Other from the phenomenology of view. It examines the status of the Other, its relationship
with the Other, its presence and its impact on the world of things. In this article, the Other
means the Other subject or the embodiment of the Other as an image in the things and
objects of our lives._The philosophical conception of repressive look created by M. Fou-
cault is investigated got further development in the phenomenology of look of J.-P. Sartr,
the state of man that found one self under surveillance is investigated in that man after that
watch. In the article the features of forming of J.-P. Sartr of concept are examined "look™"
within the limits of phenomenology and existentialism. It is analyzed, that J.-P. Sartr, that
worked out an original phenomenological project with existential inclination, in given. It is
been a case by interesting as a founder of phenomenology of look that again returns us to
the range of problems of interpersonal activity, but I'm also in a different aspect.

Key words: experience, phenomenology of view, Other, existence, reflection, inter-
pretation.
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Abstract. The article deals with the main language concepts that existed in the his-
tory of philosophic views, considers some peculiarities of foreign languages teaching, and
defines teaching tasks in the context of language education. Interests in language, its ori-
gins and characteristics and other problems related to language go beyond linguistics lim-
its and are regarded as one of the most important philosophic problems. The basis of sci-
entific knowledge, as you know, are the ideals and norms of research, the scientific picture
of the world, as well as philosophical foundations. Philosophy is actively involved in the
nomination and construction of theories, the approval of new phenomena designed to re-
veal one of the aspects of the scientific picture of the world. The philosophical foundations
of the development of science are different. There are, as you know, dialectical materialis-

tic, metaphysical, idealistic, positivist foundations and their varieties [1].
Key words: language education, linguistic picture of the world, communicative ac-
tivity, communicative behavior, linguoculture, linguosocium.

Introduction.  Language interest,
origin and characteristics, and other lan-
guage-related issues go beyond linguis-
tics and language can be said to be one
of the most important philosophical prob-
lems.

The problem of the impact on the
results of the cognitive process of the
methodological preparedness of the re-
searcher is not new. However, with the
advent of the dialectical-materialistic phi-
losophy, scientists received the most
comprehensive methodological tool for
studying reality.

The development of the methodol-
ogy is inextricably linked with other sci-
ences, mainly of a humanitarian profile, in
particular, with philosophy, logic, peda-
gogy, with various sciences of the linguis-
tic cycle.

Why do these sciences primarily af-
fect the teaching methodology and are
directly related to it? If we are talking
about the methodology, the center of our
interest is focused, firstly, on the learning
process, which cannot be carried out

without taking into account the pedagogi-
cal and psychological laws that determine
the necessary rationality of educational
activity; and, secondly, on the material of
the subject itself, the object of study itself,
i.e., a foreign language, the nature and
laws of development of which are ex-
plained by linguistics [2].

Analysis of recent researches and
publications. An analysis of recent
sources and publications shows some
interest scientists as Ukrainian:
F.Batsevich, T.Wozniak, V.Kalyuzhnyi,
I.Draft and foreign: N.Galkova, N.Gez,
N.Gutareva, V.Kanke, U.Laiken, G.
Kemp, S.Soames and other problematic
guestions regarding the essence of phi-
losophy of language and communication,
the main categories, concepts, practical
problems of functioning and use of lan-
guage in the world.

Purpose. The purpose of the arti-
cle is to review current trends and per-
spectives on foreign language learning in
higher educational establishments.
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Methods. Language interest,
origin and characteristics, and other lan-
guage-related issues go beyond linguis-
tics and language can be said to be one
of the most important philosophical prob-
lems.

The problem of the impact on the
results of the cognitive process of the
methodological preparedness of the re-
searcher is not new. However, with the
advent of the dialectical-materialistic phi-
losophy, scientists received the most
comprehensive methodological tool for
studying reality.

The development of the method-
ology is inextricably linked with other sci-
ences, mainly of a humanitarian profile, in
particular, with philosophy, logic, peda-
gogy, with various sciences of the linguis-
tic cycle.

Why do these sciences primarily
affect the teaching methodology and are
directly related to it? If we are talking
about the methodology, the center of our
interest is focused, firstly, on the learning
process, which cannot be carried out
without taking into account the pedagogi-
cal and psychological laws that determine
the necessary rationality of educational
activity; and, secondly, on the material of
the subject itself, the object of study itself,
i.e., a foreign language, the nature and
laws of development of which are ex-
plained by linguistics [2].

The methodological basis of teach-
ing foreign languages is philosophy. The
method takes into account its provisions
on the unity of language and thinking,
language and society, on the forms of
cognition of reality. Any phenomenon of
language and speech can be correctly
understood and assimilated if it is consid-
ered in connection with other previously
recognized and assimilated elements of
the language. The phased formation of
mental actions is based on the fact that
each mastered operation becomes a step
for the subsequent one.

Indeed, there are many reasons
why language was the subject of study for
philosophy, and, of course, these reasons

were different at different periods in the
development of philosophy. Sometimes
the interest in language absorbed philos-
ophers to such an extent that the pro-
found philosophical problems themselves
were touched only superficially. In other
periods, failure to comprehend the prob-
lem of language may have been detri-
mental to research. There is no doubt,
however, that language was the subject
of analysis by many philosophers. You
can choose several topics in the spirit of a
certain tradition. The choice of a slightly
different system draws into a variety of
philosophical and linguistic reflections on
society, history, consciousness, activity
and man.

Why is language constantly being
the subject of study for philosophers?
Not a single answer is true for the entire
sphere of Western philosophizing from
Plato to the present day. There is no
need for a general answer even to the
guestion of why language is the subject of
study for modern philosophy. If there
were a true and general answer, we
would not have reached immediate
agreement.

What is the relationship between
the period of the foreign text, for which
Locke and Berkeley are typical, and the
period represented by Feyerabend and
Davidson? On the one hand, we have a
finished object, namely the philosophizing
of the 17th century, which | call the hey-
day of attention to ideas. We may disa-
gree on his description, but we know what
he is, and we are ready to highlight his
most characteristic features. On the oth-
er hand, we are experiencing a changing
activity that we call modern philosophy.
Moreover, we still cannot say with certain-
ty what is characteristic of her. Despite
the fact that comparing these two periods
is risky enough, they have the same
structure, but differ in content.

Modern philosophers of science
teach us that theory is a system of state-
ments or propositions. This doctrine is
crystallized in the classical analysis of
scientific explanation.
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