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Abstract. The article analyzes the educational realities and prospects of future
social workers training. It is established that numerous social-related institutions need the
increasing number of up-to-date multidisciplinary experts with different training levels that
can consider and rely on economic and social reforms, effectively operate under the
conditions of society development, skillfully study and apply the life-tested native and
foreign experience of social work, take into account the dynamics and consequences of
globalization. On the basis of generalization and systematization of scientific research, it
was summarized that social work training in each country is based on its own conceptual
model. In the process of determining the model of social workers’ training in Ukraine, it is
necessary to consider and rely on economic and social reforms, because they influence
and will decisively influence on the essence of social and socio-pedagogical activity in the
future and on the system of requirements for social workers. The analysis of foreign
experience of future social workers’ professional training is carried out. It is summarized
that in Europe alone there are more than 420 institutions of education where one can get
an education majoring in social work with the obligatory learning of the basics of social
design of the accessible environment. The management of the social education system in
Europe is usually centralized. It is concluded that an up-to-date social worker is viewed as
an expert in the field of social engineering and technology, who has a thorough knowledge
of the legal, moral and psychological features of human life. Currently, the issue of training
reflective social workers has become acute. They should not only be able to apply the
theory in practice but also to analyze and evaluate their own practice, critically reinterpret
the acquired knowledge and skills, as well as continuously self-develop and progress by
expanding their knowledge, skills, abilities to design an accessible environment for
providing necessary social assistance.

Keywords: social work, training, social workers, education receivers, accessible
environment.

Introduction. With the professions, that involve direct
acquisition of independence, Ukrainian communication in the process of
society is in a state of constant professional activity, and, like a
transformational processes. The barometer, reflect social policy and the
society, its values, vision of its own level of state development, in particular,
development and attitude to its level of education as a training
members are changing. This, for its institution for modern level experts. The
part, creates new requirements for profession of social worker undoubtedly
representatives of socionomic belongs to such ones.
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The peculiarity and at the same
time the complexity of organization of
social work in society is that it is the
embodiment of subject-subject relations
and always unfolds in the system
‘human-human”. The person is the
most difficult object to study, too subtle
and changeable material to be
completely and successfully
typologised. Representatives of
socionomic specialties have to identify
specific approaches to the organization
of optimal interpersonal interaction.

Today, society is developing in
the conditions and under the influence
of global processes in politics,
economics, health care, ecology, civil
society formation, large-scale natural
disasters. Global social processes and
related conseguences, like
unemployment, alcoholism, drug
addiction; HIV infection, Ebola fever,
COVID-19, rise in the crime rate;
population ageing; terrorism;
consequences of man-made and
natural disasters (such as the so-called
Post-Chernobyl) require the combined
efforts not only from governments, but
also from social workers, whose goal is
to help people in difficulty. All this
predicts the growth of need for social
workers, who are able to act in the new
social conditions, consider social
reforms and life-proven domestic and
foreign experience of social work in
their professional activities. Obviously,
there is an increase in the number and
need for a new quality of social
workers, aimed at ensuring the public
sector of the social sphere that
constantly expands, differentiates and
becomes more complex. The

experience of developed Western
countries also convinces in the
prospects of the non-governmental,
amateur, group and individual forms of
assistance to socially vulnerable
groups.

Analysis of recent researches
and publications. Peculiarities of
training and formation of readiness for
professional activity of future social
workers were covered in publications of
foreign authors (E. Kholostov,
M. Dowell, M. Firsov, F. Parslow,
S. Ramon, S. Shardlow, etc.) and in

works of domestic scientists
(V. Andrushchenko, T. Logvinenko,
S. Arkhipova, A. Goriliy, |. Zvereva,

A. Kapska, L. Tyuptya and O. Tyuptya,
M. Lukashevych, L. Topchiy,
I. Melnychuk, V. Polishchuk, I. Prygara,
T. Semigina, Y. Schwalb, etc.). In the
published literature sources there is an
increased attention of researchers to
the most important aspects of social
workers’ training.

The study and comprehension of
foreign experience in social workers’
training (in particular, the experience of
the United States, Canada, Austria,

Sweden, Denmark, Great Britain,
France) are reflected in the
dissertations: N. Mykytenko,
L. Vinnikova, N. Vydyshko,

O. Olkhovych, N. Haiduk, N. Sobchak,
O. Pichkar, O. Zagayko, T. Logvinenko,
G. Slozanska, G. Leschuk, A. Kulikova
and others. The social worker’s working
process with different population groups
is reflected in the scientific papers of
S. Surgova, L. Gorban, R. Kozubovsky,
M. Didyk, Y. Ryabova, A. Prykhodko,
and others. The scientific findings of
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O. Ursol, G. Myasoid, O. Povidaychyk
were aimed at forming the professional

culture of future experts. However,
despite the substantial amount of
scientific  studies, the professional

activity of a social worker keeps being a
relatively flexible scientific and practical
construct. The dynamics of modern
society development is reflected not
only collaterally. To a certain extent this
dynamics forms the construct. Apart
from the influence of globalization and
purely national peculiarities as for
understanding the essence of social
work in Ukraine and the model of an
expert, there is still a tangible demand
for enriching this field with the
international expertise. Therefore, at
the present stage of society
development, there is a demand for
finding new priorities in the training of
specialists in the social sphere. These
aspects have determined the relevance
of our study.

The purpose of the article is to
analyze the educational realities,
directions and prospects of professional
training of future social workers, taking

into consideration the international
experience.
Methods. Theoretical and

methodological analysis, comparative
method, systematization of scientific
sources, generalization.

Results. The training of a social
worker in each country presupposes
the existence of a certain conceptual
model of such expert, which, in turn, is
based on the state social policy and the
constants of its  socio-economic
development. Social reforms affect the
requirements for social workers. Since

the dynamic development of the state is
a continuous process, it is natural to
constantly review the functions of a
social worker. In addition, the
profession of a social worker is
relatively young and is still in its
formative period.

Social work, as a specific type of
activity, is legalized by state normative

documents, including the Law of
Ukraine “On Social Services”, “On
General Principles of State Youth

Policy in Ukraine”, “On Social Work with
Children and Youth” [3, p. 3].

The analysis of the foreign
experience of future social workers’
professional training is important for
updating the domestic system in this
field. Now in Europe alone, there are
more than 420 institutions, where one
can get a degree in Social Work. The
management of the social education
system in Europe is usually centralized.
The content of education and its
certification is determined by the
Ministries of Education and Health
(Sweden, France). In the United States,
there is an instruction for the
development of curriculum for social
workers’ training that stipulates certain
independence for educational
institutions. It was formulated by the
Council on Social Work Education
entitted  “Education Policy  and
Accreditation Standards”.

The analysis of scientific
literature [4; 6; 7] made it possible to
identify a variety of approaches and
models of training for future social
workers in different countries. For
instance, in England, Sweden, Estonia,
Finland, and the United States the
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training of social work experts is carried
out mainly by universities, where
students undergo pre-professional
training and professional training. In the
United States, the pre-professional
training involves studying of a cycle of

disciplines  that provide general
education background, while
professional training implies that a
student together with a personal
counselor creates an individual

curriculum, which allows to rationally
manage the time, choose desirable
disciplines and the correct sequence of
learning them.

In the Czech Republic, Greece,
Norway, and Poland, both university
and non-university types of training are
used, combining training in private and
public educational institutions together
with constant cooperation with social
agencies. On the contrary, in Austria,
Germany and France the training of
future specialists is ongoing and all-
encompassing. It takes place outside
the university education system.
Professional training of social workers
in Germany is based on the idea of
practice-oriented learning with the
emphasis on the practical component of
training. In France, much of the social
workers’ training courses are
concentrated in regional institutes of
social work (Instituts Régionals du
Travail Social — IRTS), that develop
models and forms of activity, undertake
retraining and advanced professional
training, contribute to the development
of scientific research in a professional
social environment. The training of
social experts in Finland is closely

interrelated  with  the increased
academic approach in the curricula.

It should be noted that practical
training plays an important role in the
training of social work specialists in
foreign educational institutions. For
example, in the United States, each
junior student must spend at least 400
hours of practice under the guidance of
qualified professionals, and each senior
student — at least 900 hours [4, p. 87].
The entire educational process in
educational institutions that conduct
training for social workers is based on
cooperation and partnership with social
agencies and on a contractual form of
learning (a fee paid basis). In the
United Kingdom, the practical training
of social workers is carried out both in
the educational institution and directly
in the workplace, where teacher-
mentors or institution staff members are
attached to students. In France, the
special attention is given to the direct
practical training of social workers, on
average, it is 40 % of the total duration
of training. Whereas in Ukraine these
numbers are much lower.

A characteristic feature  of
scientific research in the field of social
work is the integration of their subject
matter and categorical apparatus with
the achievements of psychological
science.

Nowadays, the model of a social
worker is based on such psychological
by its origin categories as “social
intelligence” and “‘emotional
intelligence”, that require from this
specialist such professional traits as
psychological readiness; situational
orientation; ability to modulate the
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situation and his impact on it
involvement; analytical thinking skills
(the so-called reflexive type of
specialist, who can analyze, evaluate
and critically rethink his own practice
and acquired competencies, as well as
self-develop); awareness of the
situation and ways of professional
behavior in it; knowledge and
competencies allowing to  cope
successfully with different clients’ life
situations; ability to predict the nature of
client behavior (social engineering
skills); ability to be empathic, use
various communication technigues, etc.

Some researchers focus their
attention on such components of social
worker's readiness for professional
activity as “cultural intelligence” and
“social  cross-cultural intelligence”,
which implies: the ability to interact with
clients in an intercultural space (for

example, work with immigrants,
refugees, relocated persons);
participation in international experience-
sharing events (conferences,
workshops, seminars for  social

workers); organization and training of
volunteers with a view to involve them
in international volunteering programs,
etc.).

However, “cross-cultural
intelligence” is a tool that can be used
by social worker not just in inter-ethnic
relations, but also when arranging work
with different population groups within
the country, inasmuch as such
communication sometimes involves, for
example, knowledge of youth
subcultures, awareness of corporate
culture features of certain institutions
that require the involvement of social

sphere  professionals, such  as
hospices, psycho-neurological boarding
houses and other socio-medical
establishments. When preparing a
future social worker, especially for work
in the field of medical and social
assistance, it is necessary to take care
of his personal cultural background and
values orientation in relation to such
important philosophical categories as
“‘quality of life”, “attitude towards death
and dying” (including attitude in
different  cultures); “philosophy of
disability”, “philosophy of dependence”,
“‘philosophy  of otherness”, “self-
concept”’, “respect for your own and
other people’s personal boundaries”,
attitude to other humanitarian values.
Adherence to the humanitarian
vector in the training of future social
workers becomes even more important
in the context of the so-called “artificial
intelligence”, the gradual integration of
technical devices in society. While
future social workers, as well as other
representatives of socionomic
professions, acquire knowledge as
provided by the educational program, it
is important not just to show the

capabilities of technics, particularly
information and communication
technologies, in  improving their
professional activities, but also to
emphasize the alternativity,

effectiveness and indispensability of
human interventions in situations of
social interaction. We believe that this
aspect will become increasingly
important during the training of social
services specialists.

The educational and professional
program “Social and psychological
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rehabilitation” for higher education
receivers of the second (master's) level
(specialty “Social work”) should include
such new educational components
(disciplines) as “Pre-medical training”
and “Physical and medical
rehabilitation”.

As we know, the psychological,
medical, communicative and other
professional aspects of social workers’
preparation for the work in the
emergency zones and consequences of
the emergency situations, remain not
entirely actualized.

Despite  the feasibility  of
transdisciplinary and multidisciplinary
approaches deepening to specialists’
training, there is a need to differentiate
the responsibilities of different services
representatives  involved in  the
elimination of the consequences of
man-made disasters, especially during
the acute period of disasters. In
particular, there is a need for creating
the concept of social services
performance, widely discussed in the
community and adopted at the
legislative  level; development of
standards (standards of operational
procedures, checklists, step-by-step
algorithms) of social worker's
performance in providing assistance to
the  population; development  of
standards for intersectoral cooperation
of specialists in emergency situations,
which should also be the subject of
wide discussion for scientists and
practitioners.

Analyzing the concept of all-
encompassing training of  social
workers, L. Tyuptya notes that the main
purpose of future social workers’

training is to equip them with deep
socio-economic, scientific and
professional knowledge, practical skills
and abilities of diagnosis, forecasting,

organization, management,
coordination, correction, rehabilitation,
developing  personal attitude to
knowledge, formation of value
orientations, spiritual needs, high moral
qualities, the ability to constant
knowledge update, professional
mobility, creative solution of

professional problems [5, p.67].
I. Melnychuk points to the need for
organizational legal and scientific-
methodological support for the social
workers’ training that would correspond
to the realities and dynamism of public
life in the XXI century [2, p. 97].
Conclusions and perspectives.
Ensuring the students’ readiness for
highly qualified professional social work
is possible provided that the system of
national higher education responds
dynamically and adequately to social
challenges of globalization and purely
national nature. The quality of future
social workers’ training can be achieved
by: 1) ensuring the unity of practical,
theoretical and scientific components of
the social work development and the
balanced unity of these components in
the model of a future social worker;
2) ensuring the humanitarian
development of the industry in the
context of educational process
technologicalization and the life of

society at large; 3)providing a
transdisciplinary approach to the
educational process and future

professional activity; providing in the
educational content a successful
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combination of special knowledge in
terms of social work with congruent
semantic components of other fields of
knowledge, like pedagogy, psychology,
management, medicine, law, etc,;
4) clear definition of the functionality
and range of social workers’ activities in
the context of transdisciplinary
approach to the specialist’s
competencies; 5) formation of “social
intelligence”, “emotional intelligence”
and social thinking necessary for
professional self-development of future
specialists; 6) continuous enrichment of
the national experience of specialists’
training by studying the international
experience of such training.

The prospects for further
scientific research are seen in the
theoretical justification of innovative

approaches to updating the system of

future social workers’ professional
training.
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OCBITHI PEANII MPO®ECIUHOI NIArOTOBKU MAUBYTHIX
COUIANbHUX NPALUIBHUKIB
Bapasa O. b.

AHOomauisa. Y cmammi 30ilCHEeHO aHasni3 OC8imHiX peanid ma rnepcriekmus
nidzomoeku MalbymHix couianbHUX fnpauieHUKie. BcmaHoeneHo, Wo 4ucernbHi 3aknaou
coyianbHoi cepepu nompebyroms Oedari binbwe cyvyacHUx ghaxiguie pi3HO20 rpoginto i
pigHie nidecomoeKu, 30amHux epaxogyeamu i onupamucsi Ha €KOHOMIYHI ma couiarnbHi
pegopmu, egpekmusHO Oiimu 8 yMosax pPO38UMKY Cycrifl.cmea, eMifo eugdyamu U
3acmocosysamu repesipeHuUll XummsM 8imyu3HsHUl | 3apybixHult 0oceid coujaribHOI
pobomu, epaxosysamu OuHamiky | HacniOku npouecie eanobanizauii. Ha ocHosi
y3aeallbHEeHHSI ma cucmemamua3aujii HayKogux po36i00K pe3toMOo8aHO, W0 8 KOXHIl KpaiHi
Has4aHHS couiarnbHil pobomi 6a3yembcsi Ha eracHiti KoHUenmyarbHit moderni. B npouyeci
BU3Ha4YeHHsT MoOesni nideaomoeKu couianbHUX rfpauieHuUKkie 8 YKpaiHi HeobxiOHO
gpaxosysamu | onupamucsi Ha eKOHOMIYHi ma coujiarnbHi pegopmu, adxe erlacHe 80HU
ernsuearoms i supiwasnbHUM YUHOM 8rugamumMymb Ha CymHicmb coujiarnbHol i coyjarbHO-
nedazoeiyHoi disribHocmi 8 MalubymHbOMY | Ha cucmeMy 8uMoe, W0 8ucysamumMymbcsi 00
couyianbHUX rnpauieHuKie. 30ilcHeHO aHasi3 3apybixxHo2o 0oceidy haxoe020 Ha84YaHHS
MalbymHix coujanibHUX rnpauieHuKie. Pe3tomoeaHo, wo nuwe 8 €8poni ¢hyHKUiOHy€e noHao
420 3aknadie ocsimu, 0e MoxHa 3006ymu oceimy 3i cneujasibHocmi « CoujanbHa pobomay
3 0008’93KOBUM  8UBYEHHSIM OCHO8 couja/lbHO20  MPOeKmMyeaHHss  G0CmyrnHo20
cepedosuwa. YnpaerniHHs cucmemor couianbHOI oceimu 6 €gponi, 5K mnpasuso,
ueHmparnizosaHe. [lidcymoeaHo, WO cydYacHUU couyianbHUl rpayisHUK — ye gaxieeub y
eanysi couianbHOI [HXeHepii | mexHonoail, Kompul rPyHMO8HO 80s100i€ npasosuMU,
MopasibHUMU | cuxosno2iYHUMu ocobnueocmsamu xummeoisiribHocmi moded. HuHi 2ocmpo
rnocmarna npobriema nid2aomoeKu couiasibHUX rnpauieHUKIie peghriekcueHo2o mury, mobmo
makux, Kompi He Jsuwe 3MOXymb 3acmocogygamu meopito Ha rnpakmuui, a u
aHanizyeamu, OUiHKO8amu e6/1acHy rpakmuky, KpUMU4YHO repeocmucriroeamu Habymi
3HaHHA U YMIHHS, @ MakoX HernepepeHO camopo3eusamuckb i 800CKOHaslo8amucs 8
HarnpsiMi PO3WUPEHHST 3HaHb, YMiHb, HaBUYOK MPoekmygaHHsi 0ocmyrnHo20 cepedosulia
HalOaHHs1 HeobXiOHOI coyianibHOI 0ornomoeaul.

Knroyoei cnoea: couianbHa poboma, nid2comoeka, coujasibHi npauieHUKU,
3006ysauyi oceimu, docmyriHe cepedosule.
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